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Technical Writing Curricular Contents
and Learners’ Communication Skills
Needs: A Congruency Study

BOYLIE ABENIR SARCINA

Abstract

This qualitativerquantitative study was conducted to
determine if there is congruency between the existing technical
writing contents as taught by English 8 teachers and learners’
communication skills needs as perceived by the colleges served
and by industries. As a focal point, congruency indicates whether
or not the course - English 8 - as taught, is respongive and tailored
to the learners” needs as parceived by the MSU colleges and the
industries based in Iligan City.

The data were gathered through a self-made
guestionnaire distributed to the three groups of respondents
drawn from the population by purposive sampling - - three (3)
English 8 teachers who taught the course in AY 2006-2007,
eighty-six (86} faculty representing the colleges which require
English 8, and thirteen (13) industrial and educational emplayers
in Iligan City. The results of this undertaking are hoped to
provide useful information to guide the service department, the
colleges, the administrators and the curriculum designers in
strengthening their programs and linking these to the demands
of the world outside.

Specifically, this study aimed to answer the following questions:

1. What is the relevant personal datum or variable: the
respondents categorized in terms of the faculty femployer/

length of service?
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2. What are the existing technical writing curricular contentg
taught by English 8 (Technical Writing) teachers to ths
served college-department students?

3. What are the communication skills needed by the students
of the colleges served by emplovers of industries?

4. Is there a congruency between the existing technical

writing curricular contents taught by the English &

teachers (based on the syllabus) and the learners
communication skills needs as perceived by the
departments served and the industrial employers?

What problems were encountered by the faculty-

respondents in relation to the communication needs

(listening, speaking, reading and writing) of their students

inside and outside the classroom?

6, What are the implications of the results of this study to
syllabus designers of English 8 and the service

departments?

=5

Introduction

One of the stated national educational goals is for the educational
system to “respond effectively to changing needs and conditions of the
nation through a system of educational planning and evaluation.”
Thoughtful planning prants people involved in the educational ent.erpr_iEE
some measure of control over the future. Therefore, 1t is one dimension
of the educational enterprise that needs to be continually Etmngﬁheﬁ'ed'

The central task of schools is to provide educational services

that will lead to the development of human potentials by providing

relevant and adequate learning experiences for students. As the world

hurtles inte more interesting times such as Drucker’s "age of

diseontinuities.” the clamor for “better services,” “better standards of
learning” and “relevant, quality education” grows move persistent. ThuS:

curriculum making and planning must take account of the immediaté
needs of the target learners and prepare them by equipping them with
skills demanded of them by the times. Curriculum designers must not
only be au courant, that is, abreast of the times; they must also be ahead
of the times,
The English Department is one of the vital service departmen™®
in any college or university. With the recognition of English 85 &/
international lingua franca the task of the English Department to pro¥’
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programs that dE""EluP the student:g' communication skills in English
has become MOTe Pressing. As a service department, curriculum contents
must be relevﬂﬂt: They must cater tﬂ_thE communication skills needs of
students and their propective education/business employers,

However, there are various studies and researches about the
many complaints from educational, business and industrial sectors that
there are some graduates who have oral and written communication
problems, and who lack the expected communieation skills in their fields
of specialization.

Monoy (2001) stipulated that people directly involved in the
educative process share the common vision of producing graduates who
are adequately competent in their own fields in such a way that they
can be fairly responsive to the demands and needs of family, leadership,
economy, business and other social institutions. Recognizing this goal,
schools and their teachers keep themselves abreast with advances in
education. Administrators subject their schools to accreditation and other
mstructional evaluations: teachers are sent to weeklong, sometimes
month long, seminars and trainings in the hope that these would earn
them the expected returns and dividends—i.e. bring changes and
!mprovements in their curricular offerings.

However, despite these enrichment efforts, the quality of
performance and human response to present realities seem to counter
irﬂdune {Tenedero, 1996). The schools as agents of social change have

8 to contend with harsh criticisms, the most serious of which is
Producing half-baked, incompetent and ill-prepared graduates who have
Frome liabilities to their employers.
From the researcher’s firsthand experiences and personal
Eltlfans, many MSU students, graduates, and some constituents
studi Wniversity have low communicative competence in _Engiish: The
o 5 conducted by the aforementioned regeﬂrqher_s provide em pirical
.“Nce that support the existence of communication skills problems
up 1.:};5215 many learners today. These communication problems point
techn; -urgﬁn.t _“Ee.;[ to evaluate the syllabus contents o th; El'i_lﬂtlriﬂ
Cong sk Writing course to provide future technical TS
pr&henmve commumication skills needs rather than isolated or

MOy
15tie languagﬁ knowledge.
To find out if there is a match between the contents of a

Eﬁ i - L 1 1
“‘;‘gﬂum;atiuns course (Eng 8) and the communication skills required
Ueation, business and industry, this researcher undertook this study.

obsery
of the
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Theoretical Framework

The clamor for responsiveness of the curricula of various colleges
served by the department suggests the relevance of the systems theory.
As defined by Beauchamp and quoted by Saylor and Alexander (1974),
the systems theary “is a set of related statements that gives meaning to
a school's curriculum by pointing up the relationships among its elements
and by directing its development, its use and its evaluations.” (source?)
This systems theory explains that the system is governed by sub-systems,
If the system in the smaller scale does not function well or does not
match with the goals and objectives of the world of work, the bigger
system will be affected because there is no synchronization between the
needs of the people and the normal seheme: the latter does not respond
to the expected flow of the bigger scale. Obviously, this systems theory
serves as a plausible account of the problems of the teachers, students,
and administrators.

Furthermore, humans seek some way of ordering what they
encounter to avoid being overloaded with information. They focus on
small areas of knowledge rather than try to comprehend the whole (htip)
/pespmel.vub.acbe/SYSTHEOR.html). Thus, the systems theory can be
summed up as the harmonious and efficient functioning of all the sub-
systems which must funchtion along with the bigger system.

In addition, this research draws concepts from the estab lished
pedagogies of English for Specific Purposes (ESP), Integrated Approach,
and Content-Based instruction, which gives the learners classroom
activities and materials that connect to or bear upon the survival of the
learners in facing the real world of information and experience.

Conceptual Framework

The schematic diagram (Figure 1) of the Conceptual Framework
shows the existing technical writing curricular contents taught by
English 8 teachers and the learners’ communication skills needs as
perceived by serviced enlleges, the industrial and educational institutions.
Both would be analyzed to find out if there exists any congruency between
them.

As shown in Figure 1, the systems theory of communication
operates as the fundamental notion that the existing technical writing
curricular contents taught by English 8 teachers must intersect with
the learners’ communication skills needs as perceived by the serviced
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colleges and the industrial and academic institutions. English 8
{Technical Writing) is part of their curricula which serves as an umbrella
in designing the course contents. The existing curricular contents taught
by MSU-Main English 8 teachers were examined to find out if they fit
the learners’ immediate communication skills needs perceived by served
college-departments in MSU-Marawi City and the employers of the
schools and industries in Iligan City. The flow of the inquiry is outlined
in the schematic diagram of the conceptual framework in the next page.

SYSTEMS THEORY OF COMMUNICATION

Figure 1. Schematic Diagram of the Conceptual Framework
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Methodology

This study used the qualitative-guantitative research paradigm
{1) to probe the relationship between the contents of English 8 syllabus
as taught and the communication skills needs in demand in the world of
work, as perceived by employers, and (2) to determine if there is any
congruency between the existing curricular contents of English 8 and
the perceptions of the colleges served and employers of selected schools

and industries.
The researcher personally distributed and administered the self*

made sets of questionnaire to the three (3) English 8 teachers handling
the said course, the eighty six (86) MSU faculty members of the colleges
served, the eight (8) industrial employers and the five (5) school
employers who comprise the sample of this study. The data collected
from the three groups of respondents were then analyzed to find out if
the three groups of regpondents’ perceptions match with one another.

Furthermore, the researcher used the non-probability purposive
sampling method in choosing the 102 respondents. This means that the
researcher used his good judgment in selecting the respondents who
best meet the purposes of his study. Such judgment was also based on
the given criterion—the respondent has served the company/school for
at least three (3) or more years.

The tabulated score sheets were categorized according to the
individual responses of the overall average perceived communication
skills needs of the MSU served colleges, and then the overall means of
the two groups of respondents (served colleges and industries versus
the serviced department). The data were used in determining the
perceived responses of the service, served and employer-respondents in
line with the communication skills needs of the learners and the course
or the job-market requirements and the problems encountered by the
faculty respondents in relation to the communication skills needs of the
learners inside and outside the classroom.

The researcher tallied all responses of the individual English 8
teachers, the served colleges and the employers of some major industries
and established schools. Their corresponding responses found on the
filled out questionnaire were divided according to the four (4) macro-
Ianguage skills such as listening which has five (5) questions; speaking
which has eleven (11} questions;: reading which has twelve (12) questions
and writing which has nine (9) questions and the twenty-two (22) course
or job-marketl requirements. Each of the questions has a uniform and
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equivalent numerical value or descriptive remark for the perceived needs:
for “Very Important” the numerical value 15 “4" or “excellent”, for
“Important” the numerical value iz "3" or “very good”, for “Moderately
Important” the numerical value is “2° or "Satisfactory” and for “Not
Important” the numerical value 1s “1”, After getting the overall perceived
communication skills needs, the results were then ranked from highest
to lowest. In getting the congruency, the overall means were computed
based on the overall means of the faculty respondents and then
subtracted from the overall means of the industries in order to get the
level of difference. The researcher then indicated the equivalent level of
congruency or descriptive remark: for “congruent” the level of congruency
is from “0-0.5," for “moderately incongruent” the level of congruency 12
from “0.6-1.0," for “incongruent” the level of congruency is from “1.1-
1.5, and for “very incongruent” the level of congruency is from “1.6-
3.0."

After the data were tabulated, ranked and graphed, the results
of the research study were used by the researcher to determine if there
iz any congruency between the existing technical writing eurricular
contents taught by the English 8 teachers and the perceived
communieation skills needs of the served college-departments and
industries in Iligan City, and implications were then drawn.

Statistical Tools

To arrive at an accurate interpretation of the computed data, the
rezearch study used the following formula in analyzing the percentage
and the mean of the data:

Percentage
f
Vo = — X 100%
N
Where,
p (%) - percentage
f . frequency of responses in a category
N - pumber of regpondents
100 : constant
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This formula was used for demographic profiling of the
respondents in terms of their population distribution and the length of
service of the English 8 teacher-respondents, the Iligan City industrial
and school employer-respondents and the MSU faculty-respondents.

Mean

Mean Rank = Sum of the ranking given by the respondents
Total number of respondents

The formula was used to compare congruency between curricular
contents taught by the English 8 teachers, on one hand, and the
communication skills needs and the job requirements as perceived by
the served colleges and the industrial and academic emplovers to prepare
the students for their jobs, on the other hand.

In getting the level of congruency of the communication
skills needs and the course or job-market requirements of the MSU served
colleges, the industries and the served department, the researcher got
the average mean of the served colleges/industries and subtracted from
the average mean of the served department to get the result that would
serve as the level of difference between the existing technical writing
curricular contents taught by the English 8 teachers and the
communication skills needed as perceived by the served colleges and
industries. The level of difference ranges from (0-0.5: congruent), and
(0.6:1.0: moderately incongruent) to (1.1-1.5: incongruent) and (1.6-3.0:
very incongruent). Therefore, congruency or matching between the
technical writing curricular contents taught by the English 8 teachers
and the learners’ communication skill(s) needs as perceived by served
colleges, industries and educational institutions exists if the percentage
of needs iz less than or equal (e") to percentage of contents taught by
English 8 teachers.

Presentation, Analysis and Interpretation of Data

This section is divided into five (5) parts. Part I presents the
distribution of the respondents in terms of the length of service of the
faculty/employer, in tabular form. Part IT outlines the existing technical
curricular contents taught by the English 8 teachers to the served college-
departments, Part I1] lists the technical writing curricular contents and
the communication skills needed by the served colleges of varioys
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department units and employers of industries. Part IV provides an
answer to the guestion - whether there is any congruency between the
existing technical writing curricular contents taught by the English 8
teachers and the learners’ communication skills needs as perceived by
the served departments and the industrial employers. Parts IV and V
are clustered according to the communication skills such as listening,
speaking, reading and writing. The data that correspond to the skill are
presented in tables and corresponding discussions are given. After
thorough discussion of each table, the researcher presented graphs to
give an overall picture of the discuszions, Part V prezents the problems
faculty-respondents encountered in relation to the communication skills
needs of their students inside and outside the classroom to inform the
readers and future scholars about the implications this study reveals to
curriculum planners of Englizsh 8 and the zervice departments.

PART 1. Relevant Personal Data: The Respondents Categorized

This part of the study considers and interprets the data on the
characteristics of the English 8 teachers, MSU served college and
industrial respondents in Iligan City. The characteristics singled out for
examination are population distribution of the three groups of
respondents and length of service. The breakdown is intended to show
the distribution and background of the respondents. Tables 1 and 2
provide the summary of the distribution,

Table 1. Population Distribution of the English 8 Teachers, the Industrial
and School Employers in Iligan City and the MSU-Marawi
Faculty-Respondents

Respondents Frequency |Percentage (%)
MSU English 8 Teachers 3 2.94
Industrial and School Employers 13 12.75
MSU Served College-Department Faculty 86 84.31

Total 102 100
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Table 1 presents the data on the population distribution of the
English 8 teachers, the industrial and school employers in Iligan City
and the MSU-Marawi faculty-respondents. It reveals that of the total
102 respondents, only three (3) or 2.94% MSU-English 8 teachers out of
five (5) teachers handling the English 8 (Technical Writing) in the second
semester of academic year 2005-2006 formed part of the sample. The
remaining two (2) English 8 teachers were members of the researcher’s
Oral defense panel, hence, they inhibited themselves. Thirteen (13) or
12.75% of the employer-respondents were from Iligan City industries
and schools. The researcher included only the major aetively operating
industrial companies for business and the established and well-known
schools in the said city. There were eighty six (86) or 84.31% faculty
respondents of MSU-Main Campus from various served college
departments. The researcher included only those faculty members who
taught basic or advanced courses in the bacecalaureate levels, and who
met the given set of criteria, and made themselves available for the
interview.

Table 2. Length of Service of the Respondents

Respondents dto 8 T vears Total
Yeara and above

MSU English & Teachers 1 (4.54) 2 (2.5) 3

Industrial and School Emplovers | 3 (13.64) 10 (12.5) 13

MS5U Served College-

Department Faculty 18 (81.82) 68 (85) BB

Total 22 (21.57) 80 (78.43) 100

The data presented in Table 2 shows the length of service of the
102 respondents. Twenty two (22) or 21.57% of the respondents of the
study have worked from three (3) to six (8) years in the aforestated
companies while eighty (80) or 78.43% of them have served these firms
for seven (7) or more years. It can be safely assumed that majority of
the respondents have knowledge and experience in their field of endeavor
and that they are fully conversant with the communication skills
requirements of the job-market. The respondents also know the methods
and subject matter essential in preparing students in the fields of
engineering, medicine, social sciences. agriculture, fisheries, informatioy
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technology, forestry and environmental science studies, hotel and
restaurant management, business courses and other undergraduate
courses with respect to their English skills.

The significantly greater number of respondents who have to their
credit seven (7) or more years of teaching experience may be assumed to
bring to the service broader understanding, sense of security and self-
possession, insights, and perspectives that come only with time.

PART IT What are the existing technical writing curricular contents
taught by English 8 (Technical Writing) teachers to the
served college-department students?

Technical writing is one of the forms of invisible technical labor
that people hardly pay attention to, but which plays an important role
in mediating between technologies and users. and structuring the way
people think about products. Thus, English 8 is a specialized course
that equips students with essential knowledge and skills in their field of
expertise.

The existing English 8 syllabus covers the mechanics of writing
and the production of special reports. proposals and inter-office
correspondence. It also includes the planning, gathering, interpreting
and writing of technical papers and articles. [t aims to teach the students
how to communicate facts with graphics (visuals) to inform, entertain.
or persuade.

The Technical Writing course is divided into three different units.
The first unit of the course enables the students to define technical
writing; identify the characteristics and elements of technical writing:
distinguish what people in technical professions are required to write:
identify the tasks of the technical writers and be acquainted with the
five basic principles of good technical writing.

The second unit of the course helps the students to identify the
special techniques used in technical writing: present correctly the
numbers, equations, symbols and mathematical equations used in
technical writing and apply the techniques of presenting linear graphie
data specifications. It also suggests some reinforcement activities Like
collecting paragraphs containing the special techniques in technical
writing fromm magazines and books and oral reporting.

The last unit of the course engages the students in the preparation
of various forms of technical outputs, outlines: write business messages/

187



The Mindanaa Forum

Vol, XX, No, 2

reports: the application of communication prineiples to writing a report,
letter, proposal, and differentiation of the parts and the use of long and
short reports.

PART ITI What are communication gkills needs as perceived by
the served colleges of various department unite and by
employers of industries?

Table 3. Overall Average on the Perceived Communication Skills Needs
in Relation to Listening of the MSU Served Colleges and
Industries in Iligan City

Parceived
Communication
Elkills Meadn

English
i ]
Faculty

Mau
Puculty of
the Berved

Collegea

[ndu.ltrinl Owerall

and Other
Schools

IJl'aai'm'l.n:-l

Level of
Importance

Rank

Listening ta
instructions given
by the supesrvisora
nnd elient

367

.73

3.76

Listening to
recorded tapes
conducted duting
lectures and
demonstratinm
HETiES

2,667

3.45

285

3.35

VI

Fisteniog to
ﬂ]uﬂd ﬂl.r].HE J".I.'.|
word forms,
phraseology
forms, sentence
forms, paragragh
farms, and othera

267

3.31

2.54

a.18

Listening ta
dietationa for note
taking

3.67

3.6

365

3.61

Listening for
comprebension

3.97

347

Yl

Lastening to
instructions given
by supervisors
and client

4.87

3.73

3.76

W

Descriptive Remarks

LO-1.74
1.76-2.24
225 3.24
325-4.0
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Table 3 reveals the overall average on the perceived communication
gkills needs, specifically, listening skills of the MSU served colleges and
industries in Iligan City. Among the five (5) possible perceived
communication skills needs, listening for comprehension ranked first
with the overall average of 3.97. This means that respondents considered
this particular choice a very important skill. Students' comprehension
ability should be trained and honed for them to be able to respond to
what is being read, watched and listened to in the working local or glabal
community. Careful listening is a condition for the students to fully
perform in different situations that they will meet in their respective
work places.

Commands, orders, requests and other functions of language in
the world outside require deliberate, active listening to be properly
carried out or executed. Action or execution of a task required of one at
the workplace must be preceded by comprehension or reception, and
comprehension comes with listening. Lack of comprehension could easily
foul up instructions. Words lose their i1llocutionary force and no
perlocutionary force is realized.

Ranking second is listening to instructions given with the overall
average of 3.76, which actually is closely related to listening for
comprehension. This result agrees with the obhservation of Flores and
Lopez (1998): listening for comprehension provides students the
opportunities to hear English differing patterns spoken by people in a
variety of real situations, develops listening comprehension skills that
they can apply to other situations, makes them feel more comfortable
about listening to news in English and increases their knowledge and
understanding of the Philippines and the world through the radio and
television.

In the same table, listening to sound drills in word forms,
phraseology forms, sentence forms, paragraph forms, and others ranked
last with the overall average of 3.19. The respondents’ answer indicates
that this skill is moderately important. They must believe that the
students are expected to fully decipher the messages whether via oral
or written not by paying attention to units or language broken into pieces,
but by hearing language whole and by developing some useful listening
strategies (Brown, 1994) such as picking out key words, using contextual
tlues in predicting a speaker's meaning, and listening for the gist, to
mention some.

Of all the possible choices, listening to sound drills in word form,
phraseology form, sentence form, paragraph form and others is the least
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relevant or practical: it more properly belongs to the classroom and
smacks of overlearning, It is obvious that placed beside other skills like

listening to dictations (ranked third with the overall average of 3.61)
and listening to tapes of lectures and demonstration series (ranked fourth

with the overall average of 3.35), it has lesser significance.

Table 4, Overall Average on the Perceived Communication Skills Needs
in Relation to Speaking of the MSU Served Colleges and

Industries in Iligan City

Parcelved English | M3U Faculty | Indusiries | Overall]  Lavel
Communicatlon 8  |of the Barved | and Other |Avarags of |Rank
Siills Neads Faculty | Collagea Behools Importancs
1. Bpeaking good and 3 3.54 3.54 &.50 VI 2
F.,nml.li:lll}' cormect En,;L'i.:]:. :
smpienee FtructuTes
2, Giwing ol inatructions, a7 355 364 440 K| g
direetinna, guidsposts, and
others.
5  Prozouncinglenonciating words 1 3.4 T.0R 8.9 L | 7
correctly and with the
approprirte pause, intonation
stress and othars
4. Delivering oral reports in closs 133 464 116 a4.48 V1 ;]
b, Esngsging ib communication
exchanges - eg., prepared 1 3.42 3.54 A VI 5
dialogoes and athers
6. [emonerating speaking ahility q 3.13 o oF
threogh debates, dec'smations, Ak 1 Ll
arationg, and nchers
7. Describing objects o1 proveasss 3 452 3,09 3.41 ¥l 4
nrally
B Redpanding in job intervizws 3 .74 3.456 378 v 1
i, Demenstrating laoguage and 3 4.44 .35 4.36 Vi &
langoage wse AWATENEHE - EF ..
appmpriats registes, style and
warieky
10 Learwing the rules or L) 7
remventions of discourss — e.g., 3 q.99 281 bt
Lopica bo imtraduace, turn-taking,
pte.
11. Applying strategac competemoe —
£.§., CORVETEZLION TEPRIrS, £rmar q a,38 .15 126 I &
corrections, asd others,

Descriptive Remorks 10174 Mot Important (NI
1,76 - 2.24 Modorataly Tmportant M1
235-3.04 Important (Th
385-40 Very [mportant VI
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Table 4 shows the overall average on the perceived communication
skilla needs of the MSU served colleges and industries in Iligan City in
relation to speaking. Communication skills needs number eight {8) i.e.,
responding in job interviews—ranked first with the overall average of
3.72. This implies the great importance assigned to this particular skill
by the respondents. The job interview is a kind of rite of passage, for
any one looking for a jobs henee, a critical speaking event for which
students prepare for. Flores and Lopez's (1998) study gains support from
the above finding. Responding in job interviews is followed by “giving
put instructions, directions, guideposts, and others” and “speaking good
and grammatically correct sentence structures” which are both ranked
gecond with the overall average of 3.50. Items numbers 8 and 2 are
commonly used functions of language. These are included in the lists
drawn up by Wilkins (1976), Alexander and Ek (1975 cited in Brown,
1994} These lists are mentioned in discussions on the Notional-
Functional Syllabus. Accuracy is given special stress here, as implied
by Item Number 1 being ranked second. This suggests that accuracy or
the ability to produce grammatically correct sentences is generally valued
a& 8 competency, an asset that iz not only desirable but also necessary
for job applicants.

The close ranking of other communicative functions or purposes
- i.e., delivering oral reportage in class (ranked third with the overall
average of 3.48); describing objects or processes orally {ranked fourth
with the overall average of 3.41); and engaging in communicative
exchanges (ranked fifth with the overall average of 3.36) - suggests the
notional-functional syllabus (NFS) which is cited as an immediate
ancestor of the communicative approach. The distinguishing
characteristics of the NFS were its focus on functions as the organizing
elements of the curriculum and its departure from the structural syllabus
in which sequenced grammatical structures served as the organizers,
Unlike other methods that attended too strongly to the grammatical
form, NFS focused on the pragmatic purposes to which language is used.

Immediately apparent is the connection between NFS and task-
based teaching. The so-called target tasks are not unlike the functions
of language that are listed in NFS; the former, however, are much more
specific and more explicitly related to classroom instruction. For example,
“miving personal information,” “a communicative function for language,”
can be made into a more specific target task - “giving personal
information in a job interview."
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English, the present most important language of wider
communication, was reported in the 1980 census as being spoken by at
least 64.5% of the population (according to the 1986 census). This
represents an increase of over 19% from the last decennial census (1970).
Again, this percentage of prowth 1z underatated, ag the 1970 census
listed 16,409,133 speakers of English or 44.7% of the total population.
In spite of this increase in numbers and in percentage, however, there
has been fear expressed that the quality of English languapge competence
in the country is “deteriorating” (Gonzales, 1985 as quoted by Bautista,
1996). Awareness of this language situation in the Philippines could
account for Item Number 1 speaking good and grammatically correct
English) being accorded special stress by the served colleges and
industries in lligan, as evidenced by its being ranked second only to
Item Number 8 (responding to job interviews).

Item Numbers 4 and 7 (delivering oral reports in class and
describing objects and processes orally) which were ranked third with
the overall average of 3.48 and fourth with the overall average of 3.41,
respectively, may be classified as among the cognitively demanding tasks
connected with academic content. These make good examples of tasks
requiring cognitive academic language proficiency (CALP). Cummins
(1989: 1981) suggests that many classroom tasks are cognitively
demanding and often have to be solved independently by the learner
without support from the context. Context-reduced communication relies
heavily on linguistic cues and involves abstract thinking,

Demonstrating speaking ability by in debates, declamations,
orations, and others was ranked last or viewed as the least important
skill or 3.04 for the students to showcase their communication ability as
perceived by the respondents (See Table 4). This could be explained by
Gonzales (1980) as quoted by Bautista (1996). Such artistic or aesthetic
use of language is recogmzed by MSU served colleges and industries as
belonging in another domain, not in a workplace. Besides, verbal
performance requires some natural endowment and training, and gifted
individuals like Cicero and Demosthenes do not grow on trees. This
means that the respondents do expect the learners to exhibit their
knowledge and communication skills through literary activities. The
real demands of the world of job are measured through interpersonal
and intrapersonal communication. The language users eventually display
their skills in business and academie situations which are required for
them to be competent and deliver what their work demands of them.
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Table 5. Overall Average on the Perceived Communication Skills Needs
in Relation to Reading of the MSU Served Colleges and
Industries in Tligan City

Percoived English | MU Faculty | Industries | Overall | Laval
Commumnication B of the Served | and Other | gvarags Tmh::- e
Bkilla MNeeds Faculty Colleges Bchoals
1. HReading technical reports,
business reports, literary 433 3.62 3,46 3,50 v i
pleces and written
instructions, puidelines,
and othara,
2, Reading to understand the
semantic contant of the a.67 &89 4.46 % 68 vl 1
materials read
4.  Reading administrative
instructions and a &4 377 351 Wl g
designations of tnaks
4. Interpreting concepts,
philosaphisa, mathematical b 3.8 JG2 a5 R | P
problem-salving mctivities
at both literal and
figurative lavels for beotter
uoderstanding
8. Reading stories for 3 .26 262 317 [ B
Appreciation :
6  Reading selections for
comprehension through 333 3,65 .08 160 ]! 3
context clues and
mahu!nr;.r CXPAnSIOn
1, Reading to evaluate the
meaning and to moke 3.23 .68 316 350 VI s
ctitical sound judgment an
the aelection aF pisce
8 Heading for eritiguing 1.53 L | 5
purpoass (Feview) 3.3 3.57 3.1
B. Reading to understand
visual aids and non-texcual 3.13 3.4z 454 A.60 W1 5
maberinls
10, Reading to summarize or
prepare an ahatract or juat 353 3.45 354 a8l Wl 3
getbting tho gist
11. Hewding the articlea . 3.42 duadl .34 W1 4
through skimming 267
12, Beading the articles 7
through scanning 2.87 347 423 141 vl
Descriptive Remarks 1.0- 1.74 Mot Imporiant (NI
1.76—2.24 Moderately Important ST
9 BE 9 24 Impartant L1h
3.26 — 4.0 Viry Important v
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Reading skills must be developed for a successful academic life,
Table 5 iz seen the overall average on the perceived communication
skills needs in relation to reading of the MSU served colleges and
industries in Nligan City. Reading to understand the semantic content of
the materials read (Item Number 2) ranking first was identified by the
respondents as a very important skill with the overall average of 3.66.
This lends support to by Pangeatan's (1986) study in which she reiterated
reading authorities’ shared conviction that it 1s unthinkahle that one
can achieve suceess along any line without the ability to read.

As with uses or functions and tasks related to speaking skills, the
reading skills were ranked according to what the respondents perceived
as needed in the workplace. The result of the ranking supports Miguel's
(1997) findings - i.e,, language learning as functional and utilitarian.
Summarizing or preparing abstracts or just getting the gist (ranked
second with the overall average of 3.63), understanding visual aids and
non-textual materials (ranked third or 3.60), reading selections for
comprehension through context clues and vocabulary expansion (ranked
third with the overall average of 3.60), and reading technical reports,
business reports, literary pieces and written instructions, guidelines,
and others and reading for critiguing purposes, to name a few, are uses
of reading associated with the world outside the class.

As expected, Item Number 5 (reading for appreciation) was ranked
last with the overall average of 3.17. This being more a personal
indulgence and a form of leisure, it understandably does not have a
place in the workplace. Respondents took cognizance only of patently
job-related micro-uses or functions of reading. Moreover, meaningful
contexts introduced to the learners in the language classes often make
lanpuage learning more functional and utilitarian. Learners capitalized
so much on the knowledge they have learned in the past and relate
them with current information thereby deriving meamnings to comprehend
a text or a lecture (Miguel, 1997).

The respondents in the same considered reading for appreciation
as an important skill and ranked it last with the overall averape of 3.17.
This calls attention to students’ need to read for information and not for
pleasure. Villamin's (1984} praise for reading — that it affords people
the pleasure of knowing, feeling, acting and learning or of eseaping from
their own limited worlds - is related to background. This particular use
does not have as much urgeney for the respondents, as the other uses or

functions.
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Table 6. Overall Average on the Perceived Communication Skills Needs
in Relation to Writing of the MSU Served Colleges and
Industries in [ligan City

Perceived
Commuinwcation
Skilla Nesds

MaU
fmciilty of
Served
Collages

English
a
Facalty

Industries
and
Cthar
Schoaln

Creerall| Lavel of
Avars

Rank
Imnportence

Employing the
glements of writing
pusaye, compositions
nnd other forms of

writien discourse

b B 1 4.80

3.30

173 VI 1

Writing effective
communications sush
an reports, rescarch
analysis, lnbaratory
work and activities,
correapondence likke
recommendations,
males letters, personol
letters. businesa
leibers

%+ 37

3.38

373 Y1

Modeling pleasing and
wcceptable, standard
structures and formata
of a letler or report

367 a.54

354 W1

. Making various

technical writing
TEpOTES

3.33 182

Tranacribing recorded
tnpes of proceodings
during mectings and
seegidhs onducted

4.1%

Balancing writben
reporta hoth taking
inte cansideration the
cantent and the intent

3.3 a.52

4.31

J.a9 Wl 4

Taking dictation:s

3 L

a.23

4l 11 i

Eﬂ'ﬁ!fng:-"ren‘ur_'tr'nn

3.53 .19

2RS

L1a

Encugh langungs and
langusge use
awarensss — e.g.,
Epproprinte register,
variety and style

4.23 344

Q.08

a.dl ¥l [

Deseriptive Remarks

10— 1.74l
1.75 - 224

225 - 3241
325-4.0

1595

Mot Impartant
Moderately Important
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VT



The Mindanao Forum Vol. XXI, No. 2

Table & shows that the respondents’ answers were more or less
predictable. Employing the elements of writing es8ays, composgitions and
other forms of written discourse and writing effective communications
such as reports, research analysis, laboratory work and activities,
correspondence like recommendations, sales letters, personal letters, and
business-related correspondence in question two (2) landed in the upper
seale. Both items ranked first with the overall average of 3.73 as shown
in the table above. This means that the respondents representing the
MSU colleges served and industries in Iligan treated the two (2) items
as very important skills for students are expected to be fluent in beth
speaking and writing,

Editing or redaction ranked last according to the respondents
and they mentioned that this skill is important but must take a backseat
to other skills already mentioned. This could mean that students are
not expected to edit the grammar of the written message. Editing or
redaction ae specialized writing skills did not get a prominent place in
the ranking of microfunctions probably because the population did not
include establishments like publiching houses and research centers which
require the services of editors, copyreaders, and proofreaders. This skill
isalready of = higher order, that is, outside of the provinee of Technieal
Wmting. Stadents required to take English B are from different fields,
and are not expected to take over areas in which English majors are
mare adept. Writing and editing are two different skills.
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Table 7. Overall Average on the Perceived Course or Job-Market
Requirements of the MSU Served Colleges and Industries in

Ihgan City

Coursa or Job-Mazrket English MAu Industriea Orarall Lavsi of
Baguirementa B Paculty of | and other | = i Importancs| Bask
Faculty | Herved | Sthools aEe
Collages
I. Absiracta’Bommaries 3 343 315 1.0 ¥l 11
L Articles d 34 77 .88 i 16
1. Book Reviews z.33 7% 0.5 2649 [ 149
4.  Brochuran 2 0 4R .91 245 [ 20
&, Buainesa Letters 31.33 A.43 309 a4l vl B
6, PBusiomss Proposols 3.3a ale | 318 L H
7. Catalogues & 1.5 T54 k413 L 13
B, Critical Analysas 3 a6 3 343 L i1
8 Esaays 2.67 3.58 2D 343 LE! T
10. Feamibility Reports 3 3.25 3 1x I 11
11. Instruction Manuals a 4.41 1811 997 Vi 1
12, Interviews 3 140 A62 3.41 ¥I 3
13. Lasfleta'promeaticnn) ) ues 250 28] | 17
matertals
14, Marrative Raports & 367 323 a5l Vi B
15, Oral reading such as
reporting, wse of moss 3 3.0 398 LM V1 f
medin
18. Oral reports weing
enlti-medis 3 363 3.8 LS L 3
techiologies like
FowerPoint
prosontation
i7. Pamphlots A 2.8 239 2.76 l ()
L8. Progreas Reports 2.33 304 AT 3.4 1 L
19, Research Papers 4 &84 1,15 3.56 ¥l E!
20. Specificntions 3 N 239 284 [ 1.3
21, Thesis Proposals 3 36T 315 158 Y z
22, Viaun]l Materiala such
a8 graphs, churty, g 164 .46 b ¥l !
drawings and ather
noo-textaal
supplements
Desgeriptive Remarlks
101,74 Met [enpartant (ML
1.75-2.24 Moderately Tmportant (M1
2.25-3.24 Imiportant {[!_I
d.25-4.0 Very Important i
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As shown in Table 7 of the overall average on the perceived course
or job-market requirements of the MSU zerved colleges and industries
in Jligan City, the respondents placed visual materials such as graphs,
charts, drawings and other non-textual supplements at the top of the
list with the overall average of 3.62. The visual aids would suggest that
the learners eapture, absorb and retain new and difficult information
by creating a picture in their minds, seeing words or reading about it
first (Tenedern, 1998). Modern society is a visually-fixated society. Nearly
evervthing, presentations especially, is executed with visual aids. This
trend is observable in the academe, the industries, the corporate world,
and others. Students who are skilled in this area have a competitive

edge over others.
This would show that the learners should know how to use,

interpret and analyze the visual materials. This result is also true of
many countries which have begun to take advantage of the capacity of
audio-visual devices to transcend geographical barriers. Audio-visual
devices can expose students to experiences beyond the classroom, and
they can disseminate instruction across large areas, making education

accessible to more people.
As technology improves, educational capabilities increase

correspondingly. The emergence of inexpensive computer technology and
mass storage media, including optical videodiscs and compact dises, has
given instructional technologists better tools with which to work.

Language learning and teaching, planning, preparation, and use
of devices and materials involve sight, sound, or both, for educational
purposes. Among the devices used are still and motion pictures, filmstrips,
television, transparencies, audiotapes, records, teaching machines,
computers, and videodiscs. This reflects developments in both technology
and learning theory.

Preparation of thesis proposals (Item Number 21), oral reports using
multi-media technologies like PowerPoint presentation (Item Number
16), research papers {(Item Number 19), narrative reports (Item Number
14) and oral reading such as reporting, using mass media (Item Number
15) ranked second with the overall average of 3,59, third with the overall
average of 3.58, fourth with the overall average of 3.56, fifth with the
overall average of 3.51, and sixth with the overall average of 3.50,
respectively. These choices are predictable: they are course requirements
that are more or less common in English 8 classes, regardless of who is
handling the course. Going further through and down the hst or range
of items - e.g., eritical analyses (Item Number 8), essays (Item Number

188



December 2003 Boylie Abenir Sarcina

49), business letters (Item Number 5), and others - one discerns an effort
to integrate the macro-skills, particularly reading, writing, and speaking,
or at the very least, two skills. For example, oral reports involve library
research (reading), writing {organizing notes culled from various sources),
and speaking (delivery or oral presentation, and even defense). Generally,
the approach to teaching Technical Writing reveals an attempt at
integrating the macro-skills.

Item Number 4—designing and lay outing of brochures—as a course
in Table 7 ranked last with the overall average of 2.45. Brochures tell
readers about a product or service, Some are designed to grab attention
and raise interest:; others are much more informative. Each 15 written
differently. Designing and lay outing of brochures require high
craftsmanship and creativity on the students’ part. They use either a
word processor or a desktop publishing program, 1deally with a color
printer; make a list of the factual information they might use: select
from that information material that they can use to tell the customer
what he or she wants to know, and not 'this is very important’ what the
manufacturer or service provider thinks they ought to know. The
students visualize what the consumer wants and what the consumer
hopes to gain by the purchase, and write with that in mind. Thus, writing
brochure gives the students’ insights into the world of professional
COPYWIIters.

Yet, many respondents do not seem to feel the immediate need to
require students to make brochures. In the academe, for example, the
service and the served departments intuit that the students do not have
all the time and financial resources to design academic/business
brochures. All the service and served departments can do is to teach the
learners the possible technigques, criteria and technical specifications of
the job or task - e.g., brochures made should be attention-grabbers and
that their purpose is to make one sufficiently interested to ask for more
information. Moreover, this task in real-life situations usually involves
more than individual initiative. Acquainting students with the principles
that inform brochure-making suffices.
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PART IV Is there congruency between the existing technical
curricular contents taught by the English 8 teachers and
the learners’' communication skills needs as perceived hy
the MSU served colleges and employers of industries and

schoole in Iligan City?

To find out if there is congruency or match between the technical
writing curricular contents taught by the English 8 teachers and the
perceived learners’ communication skills needs of the MSU served
colleges and the industries in Iligan City, the following data are needed,
namely: the means of the two groups (MSU served colleges and
industries) subtracted from the mean of the service department and the
level of difference.

The following tables on the succeeding pages show the congruency
of the technical writing curricular contents taught by the service
department and the perceived learners’ communication skills needs of
the MSU served colleges and the industries in Iligan City. The congruency
levels are presented according to the communications skills such as
listening, speaking, reading and writing and the course or job-market
requirements as perceived by the served colleges and industries versus
the service department. After the data results were presented in tabular
form, the researcher then interpreted and analyzed them and later made
graphs for every communication skills in order to give the readers an

overall picture of the congruency discussions.

200



[recember 2008 Boylie Abenir Sarcing

Table 8. Overall Level of Congruency on the Perceived Communication
Skills Needs in Relation to Listening of the MSU Served Colleges
and Industres in Iligan City

Miero-8killa May Tndustries

Avern - :
Faculty of |and Other [ "0 8 En;;uh Difference| 1avel
Harved Bchools ¥ af
Colleges aculty Congreaocy
1. Listening to ;
natructions given 173 4 476 =
by the supervisors X HAT 0.1
and client 138 :
2. Listening to 345 2,35 267 068 M
recorded tapes
made of lectures
and demonstration 315 .
AoTries 8.3t 254 : 267 h.ad 0

4. Listening to sound
drille in word forms,
Phraseology forme,
sentence [orma,
paragraph forms, o _
and f:hfm 3.60 3.69 L il 0 0

4. Listening to

dictations for note

taking
5. Listening for .97 4
347 .
comprehension 4 .03 C
Descriptive Hemarks:

0-0.5 Congruent i)
0.6-1.0 Moderately Incongruent I
1.1-1.5 Incongruent (T
1630 Yery Incongruent v

Table 8 presents the averall level of congruency on the perceived
listening skills needs of the MSU served colleges and industries in Tligan
Elt}', This reveals that the average ne ed of both the MS5U and industries
regarding Item Number 3 (with a difference of 0.52), Item Number 4
(with a difference of -0.05) and Item Number b (with a difference of -
0.03) and the curricular contents taught by the service department are
congruent or significant. The lines of agreement are more jagged or
irregular for the rest of the item, particularly for ltem Number 2 (with a
difference of 0.68) and [tem Number 3 (with a difference of 052).

From the analysis and interpretation of the table above, it 15
evident that the MSU served colleges and industries, with reference
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listening skills needs as perceived by the said respondents enlightened
the service department to also focus on or pay attention to listening to
recorded tapes made of lectures and demonstration series. Considering
that listening is the most underdeveloped skill among the four
communication skillg, it is erucial for students to be trained to listen
more carefully and deliberately to such resources as taped speeches,
deliberations, proceedings, and others. They may not be able to
understand adequately and audibly via recorded tapes during lectures
and demonstrations. This may be due to some listening interferences
that obstruct listening e.g., physical (something may actually be wrong
with the hearing mechanism or the electronic medium) or psychological
(resulting from attitudes, feelings, lack of awareness or concentration)
obstacles. This kind of training could come handy in jobs which require
transcription, precision, constant verification or checking against sources,

and the like.
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Table 9. Overall Level of Congruency on the Perceived Communication

Skills Needs in Relation to Speaking of the MSU Served Colleges
and Industries in Iligan City

Micreo-8kills

Industrias

Avarags
Need

Engliah

Diffaranca

Lawel af
Congrusncy

1

Speaking good and
grommuatically correct

English sentence
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Giiving oral
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in claas
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0 I L I i Ly
exchanges — e g .
prepared dialogues and
oihers
llemonst rating
speaking abality
through debatos,
declamations, orations,
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[Mescribing objecta ar
processes orally
HReaponding o job
LI EEry i A
Dumanstirating
language and language
usr AWErenices — & §.,
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wiy e amd varieny
Léarning the rules oy
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R fopicn ta
iniruduce, turn- taking,
e
Applying strategic
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canveraalion repalrs,
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A58

1845

3.4

X Bl

A4z
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.34

3.54

.54

J.08
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139

A 8L

A48
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S 2D
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In Table 9, the data reveal that the average need of both the
MSU and industries expressed through [tem Number 8 (with a difference
of 0.72) and the curricular contents taught by the service department
are moderately incongruent while on the rest of the items that are
congruent, The responses indicate that the respondents are aware of
the importance of English proficiency in communicating or interacting
with others in real-life situations, e.g., responding to job interviews,
that is, to “get along” in the world outside the classroom. This assigning
of importance to speaking, a productive skill, should also include
classroom instruction. Thus, the service department should allot more
time to speaking activities that would hone and enhance the studenty’
speaking ability and learning styles. [t showed them to meaningful
contextual situations as industries require and expect their future
employees to be fluent or articulate in expressing their ideas to different
audiences in various speaking situations. Fluency or an acceptable level
of proficiency is a standard requirement or recognized asset in the world
of work.
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Table 10. Owverall Level of Congruency on the Perceived Communication
Skills Needs in Relation to Heading of the MSU Served
Colleges and Industries in Iligan City

Micra-Skills

MAL

Ind.nltrjuﬂi Average

Need

English &

Difference| Laval of

ICongrasncy

1.

11.

12.

Reading technical
repores, business reports,
literary preces and
written instructicos,
guidelines, and athers,
Reading to understand
the semantic content of
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instructions and
designations of tasks
Interpreting concepta,
philoscphies,
mothematical problam-
solving activities at hoth
literal and Gigurativa
levals for » better
understanding

Reading stories for
ApRreciatioTs

Beading selections for
comprehensmon through
context clues and
vocabulary expunsion
Reading to evoluate the
menning ond to meke
critical seund judgment
an the selection or pieca
Reading for critiquing
purpoasa {reviow)
Heoading to anderstand
visual aids and non-
toxtnal materials
Heading bo summarize or
prepare an abatroct or
Jupt getting the giat
Reading the articles
through skimming
Reading the nrticles
through scanning

a.62

3,649

3.48

3.6

326
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.66
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.64

3.4z

347

.46
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477

3.62

.62
2.08

A6
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.54

3.31

d.23

3. 55

3.6

4.61
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3.6

2.68
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d.63
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Item Number 11 (with a difference of 0.72) and Item Number 12
(with a difference of (.75) are moderately incongruent. The rest of the
items are significant and therefore congruent.

Reading as an important receptive gkill should be cultivated by
students to lead a successful academic and even a complete life. People
these days spend only a few hours of their waking lives for reading and
whatever reading they do is for the purpose of meeting definite needs
and wants, Reading specialists agree that it is unthinkable for one to
achieve success along any line without the ability to read. In fact, it is
universally acknowledged that in order to lead a full and satisfying life,
one must be able to read with understanding (Pangcatan, 1986). But
how does a student read? As data on Table 10 reveal, the respondents
affirmed the need of teaching the students how and what to read. This
15 done through skimming or scanning. This implies that students are
given less time to know what information they need to read or that only
few reading activities are required of them when they leave the
classroom. This seems to contradict the service department's elaim that
there are students who do not read when they are given the assigned
technical reading texts. This also suggests that students do not devote
ample time to reading scientific materials. There appear problems with
motivation to read the information or lack of access to book references
at home. The former poses a challenge to teachers who eould do much to
make the students discover and understand the vital role of reading in
their daily undertakings.
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Table 11. Owerall Level of Congruency on the Perceived Communication
Skills Needs in Relation to Writing of the MSU Served Colleges
and Industries in Iligan City

Micro-8killn

MAat

[ndustrien [ Average
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s0les letters, peraonal
l=tiers, business letters
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structures and formats of &
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Transcribing recorded tapes
of proceedings during
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Table 11 shows that needs in relation to writing of the perceived
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communication skills the MSU served colleges and industries in Iligan
City. The data from the MSU served colleges and industries match or
are congruent, In spite of numerous researches conducted on writing
problems encountered by the served colleges and many industries and
schools, 1t 15 evident that the service department can hardly be faulted
with failure to respond to the needs of the students. This is proof of
awareness of the English 8 teachers of the need to expose the students
to the different writing activities expected of this course. Although some
inadequacy or weakness shows on the part of the students, particularly
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in grammar and standard conventions in writing, English 8 teachers
work hard at remedying such weakness. Reinforcement and constant

practice in writing and all other skills are necessary to help students
master the writing stvles.

Teble 12.0verall Level of Congruency of the Perceived Course or Job-Market
Requirements of the MSU Served Colleges and Industries in Iligan

City
Courss’Job-Market MBU |Industries | Averags |English B | Diffsrsnce Lavel of
Requirements HNand Congrusnoy
1. AbsiractsSummarina 3.3 1af asn 3 0.230 o
2. Artiles 1.01 277 a4g8 3 -0.02 C
3. Book Reviews 272 Pl 2549 2.33 0.36 c
i BArmchures 245 241 ZAS 2 0,46 c
i Business Leiters 343 3050 3.42 193 (I b= L
G Bueiness Proposnls a.18 323 3148 3.33 .16 i
7. Catnlogues 264 2.4 265 2 0.65 i |
A Critical Annlvses 151 k| 5.4 .| (43 c
4  Essays 3.5 262 5.4 287 077 Ml
1. Fensibility Kepores 3.26 i | A.2T I 022 C
11. Instruction Manualas 341 T RE 3.3% 3 0. 0
1L Interviews 340 .52 441 g 0.41 I‘:
11, Leafleta'promalional 2 AR P! 2.B0 Z 0.8 Bl
materiale
14, Marrative Reports 6T .24 351 ] 0.61 c
I5, Oral reading such s 3.53 3.4% a5 3 (18] U
reporling USiOg Mmass
media
16, Oral reports using muli:- | 3.63 AA9 a.68 a .58 MI
media techoologies like
PowerPatnl presentation
17. Pamphlets 281 .39 ®76 a (.26 C
18. Progress Reparts .24 1.5 a.za 245 DR M1
i8. Hesearch Papers .64 115 1.66 a .66 Ml
20. Specifications .81 L] 28R4 4 b 16 C
21. Thesis Proposals LET W 1 A.69 3 065 M
22, Visual Materals such as 1154 146 KR - 3 062 ol
graphs, charts, drawings
and other non-textual
supplements
Descriptive Remnrks: 005 Congruent (C)
0.6 1.0 Moderately Incongruent (ML
1115 Incongruent {1
L G0 Very Incongruent (VT)
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Based on Table 12, [tem Numbers 7 (with a difference of (0.65), 9
(with a difference of 0.77), 13 (with a difference of 0.80). 16 (with the
different of 0.58), 18 (with a difference of 0.89), 19 (with a difference of
66), 21 (with the difference 0.59) and 22 {with a difference of (.62) are
moderately incongruent. There are some courses or job-market
requirements that the service department failed to comply or meet as
important needs to prepare the students for the world of job-markets:
catalogues, essays, leaflets/promotional materials, oral reports using
multi-media technologies like power point presentation, progress reports,
research papers, thesis proposals, and visual materials {e.g., graphics,
charts, drawings and other non-textual supplements). The faculty-
respondents also felt the importance of these course needs or job-market
needs. Members of the service department that admitted that given the
time and money entailed, the heterogeneous groups of students from
different fields of specialization and other constraints, they could not
fully provide and even introduce all the topies within the time frame.
Many of the faculty-respondents only motivate and encourage, and assign
topics for the students to research. Limited resources and aceess to
information as well as the students’ lack of resourcefulness are factors

that account for some students not being acquainted with some topics
assigned.

Part V What problems were encountered by the faculty-respondents
in relation to the communication needs {listening, speaking,

reading and writing) of their students inside and outside
the claseroom?

The most important factor in the classroom situation is the
teacher, be it at the primary, secondary or tertiary level With his
background, training and scholarship, the teacher can direct learning
activities and motivate language learners to creative think creatively.
But his influence and authority are necessarily restricted by his program
schedules and by the number of students actually enrolled in the courses
assigned him. Given harsh  actualities - - e.g., overload, bloated classes

- it 15 inevitable that zome students are left to fend for themselves.
Individualized instruction remaing an ideal.
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Tahle 13.Problems Encountered by the Faculty in Relation to the
Communication Needz (Listening, Speaking, Reading and Writing)
of their Studentz Inside and Qutside the Classroom

Encountered Clasarcom Problems of the MSTT Frequency Percentage

Faculty (%)

1. Lackof flueney in English as o medium of 10 11.24
transaction and instruction

2. Lack of concentration in listening J 3.37

3. Low self-esteem 10 11.24

4. Weak foundation in grammar and spelling Z5 28.1

5. Lack of mstivation G 6.74

6. Problem in all macro-skills 2 225

7.  Uge of code switching when expressing idens, A o 45
thoughts in both writing and oral discourse

& Lack of content analysis and style in writing 2 225

9. Lack of organization of idens as shown in 1 1.12
submitted papera

ify, Lack of balancing in format and proper i 562
documentation

11. Lamited vocabularr 4 445

12, Poor communication akilla B 3. 74

13. Low reading comprehension 6 6.T4

14. Inability to detect errors 8 562

Total HO 1080 %%

It can be inferred from the responses given by the faculty-
respondents that majority of them have had to contend with similar
communication skills problems either in the classroom or outside its
four walls. An example of a grave problem concerns the students’
difficulties in all the language macro-skills - listening, speaking, reading
and writing. For instance, students do not listen well to the lectures and
ideas discussed by the teacher and consequently do poorly in quizzes or
assipnments. They also said that students do not have a strong
foundation in grammar, spelling, and punctuation. Some cannot
elaborate their ideas in problem-solving questions. Regarding oral reports
about assigned topics, they agonize over expressing themselves in
English. All too frequently, the students resort to code switching (use of
English and Filipino) if they cannot express their ideas in English. In
this case, code switching is a symptom of inadequacy rather than
competence in the two relevant languages. In reading, some students
do not know how to read due to pervousness or anxiety. This problem,
according to some faculty-respondents, boils down to lack of self-esteem
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ar self-confidence. Some cultural considerations like thoze having to do
with audience orientation when they face their classmates during oral
reporting are added complications.

Findings
Analysis of the data gathered yielded the following findings:

1. Out of 102 respondents, three or 2,94% were M3U-English 8 teachers;
thirteen or 12.75% industrial sector respondents and eighty six or
84.31% MSU faculty respondents:

9. Of the perceived communication skills needs, listening for
comprehension (3.97); responding in job interviews (3.72) and
demonstrating speaking ability through rendering debates,
declamations, orations, and others (3.04)) understanding the
semantic content of the materiala read (3.66); employing the elements
of writing essays, compaositions and other forms of written discourse
and writing effective communications (3.73) and visual materials
(3.62) ranked first or were considered very important,

3. In regard to the overall level of congruency, among the perceived
communication skills needs, listening to recorded tapes conducted
during lectures and demonstration series (with a difference of
0.68); responding in job interviews (with a difference of 0.72): reading
through skimming (with a difference of 0.72) and scanning (with a
difference of 0.75) turned out to be moderately incongruent: all
writing micro-skills are congruent; catalogues (with a difference of
0.65), essays (with a difference of 0.77), oral reports using multi-
media (with a difference of 0.58), progress reports (with a difference
of 0.89), research papers (with a difference of 0.56), thesls (with a
difference of 0.59) and visual materials (with a difference of 0.62)
were all found to be moderately incongruent: and

. The faculty-respondents encountered communication skills problems
of the students such as lack of flueney in English as a medium of
transaction and instruction, lack of concentration in histening, low
self-esteem, weak foundation in grammar and spelling, lack of
motivation, problem with all macro-skills, code switching in
expressing ideas and thoughts both in written and oral discourses,
lack of content analysis and style in writing, lack of organization of
ideas as shown in submitted papers, lack of balancing in format and
proper documentation, limited vocabulary, poor skills, low reading
comprehension, and inability to detect exrors.
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Conclusions

The conclusions drawn from the analysis are the following® in
terms of the overall average of learners’' perceived needs, the respondents
saw a need for the students to comprehend what they listen to, to respond
in job intermews, to comprehend what they read, to employ the elements
of effective written discourse, and to know how to read and prepare
visual materials, In terms of the overall level of congruency, students
were found to need to listen to instructions and recorded tapes: to respond
in job interviews. to learn skimming and scanning; to master or develop
competence in writing catalogues, essays, oral reports using multi-media,
progress reports, research, thesis and visual materials. These are among
the course or job- market requirements that the service department failed
to address or meet to prepare the students for competition and survival
in the world of job-markets.

Implications

The implications drawn from the findings are the following: a
student'’s communication skills needs, if accommodated, can result to
an improved attitudes toward learning and enhance creative thinking:
learners become more responsive to the content-based materials or
teaching practices: language experts and syllabus designers are better
able tofacilitate the achievement of communicative competence among
students.

English as a second language (ESL) includes substantive content
bevond language instruction, such as employment skills, survival skills
and cultural information: content-based language curriculum is still
relatively new at the university level. On a practical level, the faculty
members need to develop, evaluate, refine and share materials and
pedagogical strategies. There is, thus, a need for research endeavors
along needs assessment to guide syllabus design and materials selection,
curriculum development or refinement and controlled evaluation studies
on the effects of receiving specific types of content-based instruction.

English requirements are designed for students to improve their
oral communication skills. * he quality and effectiveness of the apeaking
voice and develop potentizle that will enable them to understand and
evaluate messages and in turn create their own effective messages in
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dynamic speech interaction. Pragmatic, experience-based instruction
aims at preparing learners for real-world demands: contextuahizing
lessons or specialized materials for specific kinds of learners using content
as point of departure. Fluency in both oral and written communication
discourse using English as medium of communication and instruction is
one of the job requirements: and computer literacy is a key requirement
for the teachers to link their teaching or classroom to the world market
for more efficient language teaching.

Recommendations

In light of the findings and implications of this research. the
following recommendations are hereby presented:

1. Curriculum planners should always take into account the immediate
needs of the students as prime consideration in preparing the syllabi.

2. The syllabus in English & should be re-examined and revized to meet
other needs of the students such as exposure to different job-related
work, either local or global. The content of the activities must not
focus on mere grammatical structures but on communicative
competence.

3. English for Specific Purposes (ESP) or content-based education
should be employed in heterogeneous classes. Through this model
of integrative approach, students in the fields learn more because
their real needs are assessed and addressed.

4. The service department should adopt block sectioning (based on
students’ specialization) to meet the required communication skills
needs of students and for the teacher who handles the subject to
have content focus.

3. The teachers handling the said subject should be sent to trainings,
symposia and other conferences to upgrade their knowledge and
competence and to keep them updated on current trends and 1ssues
in language teaching and learning.

6. The school administration should financialy assist the teachers and
researchers to seek further training and exposure to extend their
knowledge and expertise.
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