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mpawenny learners Lo becoms independent learmurs who can keep
contral over their own learming process is one imporent soal of ed .
cation i this cra of hish lechnalogy This implies of ways in which
mencers of higner education can provide e kking of apgproach that presents a
paradigin shift from a teacher-controlled to g studen-contralled kind of learn-
img emaremnent [t should enable learness 1o became more autonomons whe
are sapabic ol contmuing their learming process even withou! the constan:
miervention o1 presence of the mentors This moolication also sccressos o
the sionificant rele of feachers oot just in kneswledoe ransmission aut lke-
wise I helping them lake inerveasmy anc senous respanathiioy Tor their ooan
lezrning  While this concept has recesved unilisputed suppart from most
mentors ver it has tarely recerved the depta of considzretion prabably due 1o
lack af updated knowledge an vanous learmmg stralegiss
Thes article preésents a wav ol empowering legrcers through the appli
ctboor ol reder cinitive fearanie srategies. One might ask why teachers be
s concerned inodevaloping learming strategies i e atadents” learning?
Oee prachical reasen is that while ledrning SUEDNOMY May oF Miy not he a
deseande personal pal for an individual, s, nevertheless, a vical Tequisie
e =oaneane to e able 1o furchon ellecsvzly o moderm 'SL'II.‘-iE[:-r' En addi-
et deasyine from @ varely of resources w assist m paiting lzarners learn
i plan it action it will be of help for these learners 1o be ladgnt stralezies
s appraach sherr learnims especilly i developing then reading anc writimg
CUTIRETETI s ) ) .
This article alan prosents @ study conducted n the -?I‘-Fllcfm i of
MTLcasmin @ earning strateuics (MCE 17 developing Jearners readiny cam:
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|rsezjuen elfecty on writing skills Furi b,
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: Ilin': il the relative conl pibution of reading-wiitng attitdy, ri'éuhmrm'
RN e ¥in-

jeresls anid rerding pro
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fefency on then writing competence:

Mre sheae
- i (L]
ries to answer the Tallowing quesiions; el

| Isthere a difference in the pre-and post-performance botwee earn
ers wilh MOS8 on the folloewing:
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Reading Proficiency

MOS Tnventary

Reading Afntude

Wriling Allitude

Reading Interest

Pre and post-across-lime writing competence for high reading
proficiency and low proficiency mean gain scores =

What is the relative contribution of the methads of instructon-wig
or withaul MCS 1o the post-performance scares on

e SR e R o

Reading-writing Athiude

Reading Proleiency

Reading [nteres!

Metacogmilive Strategies [nvenlory

What 15 [he relalive contribition af the following weins on the test
wiiling campetence of the learners?

s SO o R Y

Reading Proficiency
MICS Attitude
Writing Attitude
Reading Interest

Is there a differcnce in the leamer 's reading proficiency levels pror
la and alter snstruction?

This study is significant as it hopes to contribute the followins

lo languege teaching and learming.

Language Learning. ESL teachers can help students recds:
fhize the importance of consciousky using language Jearning 5"53:
cgies to make learning quicker, wasier, more effective and stk
Mmore fn
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b Writing Instruction. The findingg win tq o7
Fihpino teachers of Enelish abmn the WY ri1e~,- can help [eam
ers cope with highly demanding acadesm|e Lasks in 5-;;ieEc:-- anc;
technology particutarly in reading and w e
sied with their fields of specializatiog

ovide insights 1o

riting of lexta assnci-
e _ Ths will alao provide
q!m [ERT !‘|E.‘.lE- 1,-.-1_rh the knowledge an bow hest they can take ax
tve part in thew own learning. Contenl teachers wil aleo [ind
this study valuahle for employing metacoznitive stratooies l:l.’.ll'l:l
menly used by Lheis students 1o fasilitate teacking in lhca conlent
zlassroqims.
d Reading-Writing Attitude and Tnterest Assessment  This
studhe provides ways ofundariaking informed classroom assess-
menl both done by the teacher snd selt-assessmert by the stu-
dents v reading-writing attitude and intersst This assessmen
serves 4 basts for both content and languaze mentars 1o make
classroom decisions about reading and writing programs.

e Teachers’ Training Program. Insights drawn [rom this study
will serve as important inpuls o gpdating language teaches,
buth pre-service and in-service, sbout MO az toals fon Tacli-
taling learners’ Jangoage competence,

i, Business and Industry. Employees and employers of business
cslablishment will be made aware of ¥1C3 that they can employ
Lo facilitate comprehending amd composing tasks often associ-
ated with scientific snd lechnical texis they encounter in the
warkplaces

v Research Endeavors This study will secve as input {or future
studies to improve reading acd wiiting programs.

The subjects wiilized in (his study were confined ti first year Physical
Therapy stuclents  Twao classes randomly chosen by the chainman of the De-
partinent of Gnglish were assigned to this swdy  Sinow the gsoupng Jnke
$86tions was heteroaeneous, smdents in these nwo classes were prosumed to
be of comparshle abilities who satisfied 1he adnussion requircments af the
Prosgram

Followire the thrust of this study, vae group of leernens (sxperimental)
Wig SXpOSEd II} tha I't'I.EtﬁCD'i-'.nﬂi-vE j_ﬂiitl'Lll::-li'-':'HE m I'Eﬂ'ﬂiﬂg as outhnal ]fl:r
O'Malley and {"hamet (1947 while the other zroup {eonlrol) was subjected
1o e traditional method |l|:5:|r.'51.-'l3|:1 ol MCS instruction. Fer the Lrmer group,
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e
the MCS were inmgratgd repeatedly m the lessons for learners to gain b
tery and practice in their use

Background of the Study

Reading and writing are two basic skill so much in demand g today's
fast-Aourishing world of science and technology. Printed materials facili.
tated the proliferation of knowledge which, in turn, made possible remark.-
ahle economic and industnial progress. In order to keep abreast with the
contribute to this progress, one needs to be well-informed about the latest
development in science and technology In anticipating this need, a learner
should be equipped with co mpetencies in comprehending scientific texts and
materials. In addition, he should be able to write about what he has compre-
hended and to articulate his own reactions, impressions and opinions about
the 1ssue at hand. There is a need, therefore, for learners to be able to réad
and write effectively

While there 15 a dire need to develop the readmg and writing competen-
cies of Filipino learners to keep them abreast with updates in science and
technology, there has been an increasing number of these learners who are
unable to comprehend reading materials and who find difficulty in putting
across their understanding through writing. Several studies in the past have
shown this dismal performance of many learners in school  This may explain
why current knowledge in science and technology has remained partiaily tapped
and human resources have so far been minimally harnessed in hastening the
country’s economic growth Hence, there is a need for classroom mstruction
that would develop in the learners an awareness of, and control over, mental
processes and dispositions for understanding as well as a motivated commit-
ment to employ those processes and dispositions in all subject areas through-
out their school years (Paris, Lipson, and Wixson, 1983)

How can these learners be helped to make them eventually competilive
in the world labor market and to prepare them to become catalysts for Philip-
pne progress?

Teachers in schaol will certainly have a significant role in producing 2
more literate generation. Research here and abroad, which capitalized on
cognitive theones, have paved the way for promising pedagogical approaches
that will potential [}u dE‘-’EiD'p the learners to become effective [.;nuw]gd\g: de-
caders and encoders  Several studies in this regard have been anchored 07
various learning strategies at the learners’ disposal that make them EI‘.'-'EF'-';I;
r;:fse::ﬂl" “a‘;eh“’r approach their learning. The same studies ntﬁfﬂ;ei; i
e oF ;::t : dE‘I-"EllZI-pE;d ml__f_';]_[ectuan-}r 1if they have |earned L0 LISE

BEIes o accomplish a learning 1ask

Lo=d i ) ; el
One significant mission of every educator is (o help instill in the le2
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e il stnitude that learmngz 1z a hietme agk requining a self~direcled nro-
coxs Thus, learners shiozld Be provided with skills that wil] CpOwer L|1,E|'" o
sdapt and espord to changing demands and make them continue learning
pdependsntly even alter they have lelt formal schoolmg  Tn the area of lan-
pugae teaching inueh attention should be wiver 1o make learners aware that
they will hiave 1o g on learning the languase avtonomously in order 1o inde-
pendently manage and take contyol ever the learning prociss
Educduonal planners and researchers have new turmed their attention
-a the rale of learmers i the language leasmng process [ his is the result of
the paradigm sl fiem a subject-ceniered to a learrer-centered approsch
andersconing the important role of the learners not just as passive receivers
of koowledue but as active paricipants m the learning process. They are
neny loctking more closely at learners” stratesies mav atlempt {o Gmid expla-
nations on how seccessful learners meet their acadermic demands
Considenng the urgent nead to develop the comprehending and com-
posing skills of science and techpology sludents and drawing fram the imph-
cations of the past studhes, this study hopes o explore the extent e which
develepment ul metzcognitive strategies will heip lezrers cope with the de-
mands af their academic purswts  Local studies aleny this conzern, such as
e work of Foronds (1990), focused on descoverng the metacogmiive strate-
gies emploved by terchers and legiers Studics thal d=alt wich che teaching
of Uhese strateoies i reading and in finding out their eifects on the learners’
withime competence have not beea explored so fan While studies abroad
wferred potential eflicts of melacognitive strategies wmslruction an the mzad
m comnetence of the learners, ther subsequent ellecrs onwritimg skalls have
vt 1o be studicd  Thas well be the toeus o s present stuily. In addition,
st sndies i the past bave not so far mchuded invistigations un the etfects
ol metacoositve strategies on reading-weiiog attide and interest, these
will o explored m s study _ )
s, thes stindy hopes to hroaden this topie of nterest in ordes o craw
mane stansfieant msizhis on the wiys L eMPoWEr JEaTners with metacognitive
MTeE COTHRELLTT 10 tackle the demands of

strateges therety making them :
professianal purswits

their academie courses and, hopetully, their future

The Conceptual Framework of the Study

i : R e T ! RTINS
e raciomale ol this study hes n 1oc crugial prublem of the Fii

i . i .-- o =
learners lack af compelence in hoth reading gnd writing - Hast skills peeded

] X ; . e TR ar [T
fiur success in their academic pursdits as well ps in the preperation for 1h

1".I11|||:_|-_'!]15 in the workplace. ; R et
I Fiz 1 i shown the conceplual lramevork paradigm of this $USY

shoans the relumaknps amany the dependent and imilepenilent vertables as
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Altention i Hhis sy wid the pogaible direclefleet ol Hhe methods o inserue.

gl T

giosir L tlie wriling coempeiene ol the kearoers

P celaced Hernturedstdues reviewed i his sty consistently pasi
tlyatl I.nt'I-LIL'U,!-Lllnl'-'l" sirpleries pliy wnomportan rale in reading which mvolve
st |1 1l comseions awiceness wod the aintrol ol nne's learning . The study af
Clusmol sad O Malley (0oodd G esamples aflirmed thar through E!J'!F‘.l.li:if
retiaelon students can learn teouse learnmg stralegies sl that their yse
comtbute wieathy Ly an saproved perlormance i linguage learnang tasks
ve sool s lenrness lake contral o and begin to regulace their swn learing
wsing the stontewie approselt e learmng tasks, they siart becoming autono-
niots el are atle toapply these shialeves peress conlent arcas Thus, they
e lomger rely so el on et mentors fon guidance, but mstead become
mdependent learners whe can conlime leamning on their own
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| subsequent research on this topic of interest likewise confirmed the
tdimg: that learners™ vse of some learning strategics have made the:r com-
prehending tasks ensier and quicker {Eiu:-.:Fau. I*f?‘.-‘g. Campbell, ";Ed-.m\m"&i
1964 Uring and Vore (19923 indicated m thewr study that pood readers
m.l:ja-;u;:nnwc slrategies repertoire was generally hi,s_:,h;ET thian poor reader
sl Lhat these stategies need 1o he taught and modelled to the leamer "
nussmum begetiy
o Urne dependent vattable i this rescarch’s framework is 1he Jgamies
:"!:::ﬂl:l.% mtl-ﬂ-r:: . .Whish Wik seen 1o he aflected by the ﬂ'-m’l"wmﬂuﬂ'l fn:v
BIbve strategies in reading The extent o which learners are 30
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cultrvate reading interests atter they shall liave been Catight some vsefial strat-
anes is expected to raise their consciousness Lo read as reaularly as possible
Finding out what materials interest students will help reading mentors choose
what reading metenials to use  Gere (1958) obesrye - f

: d that learners tend o
pursue those areas that are of mtersst to them and orine them some measire

nﬁ'SﬂUanET:U“: JI:-.['E['IE‘.E!. i.flL‘-I:'lTF‘_EI_’S are motvazed (o read their texts and oller
maletials 1n Tlmll.'. EF'HIEE-HT COUTEES A8 a resull of H'_1E_'|]-,11_.;i|'|:n_ netacooilye
starategics. then it 13 expected that they, oo, will aertorm better academi-
cally

l'urthermore, a learner who  las learned 1o empiay metacognifve
SUTALELIes N F'-['I'Jf*'ﬁf"ﬁhill_-‘-’ a comprehension task will ikewize he motivated to
reac more and will develop a positive attitude toward reading He will then
desire 1o read more about those things that interest hiry as chseryved b Karhin
(1984), although Carlsen {19800 found thal reading interests can span a num-
oer of years among mdividual learners. Tlis study explored the effects of
metacognitive stratesies on the learmers” reading and weiing artatde ang
mchrectly on the wnting compeience of the leamers.

lasthy, this snady underseores that expanced metacognitive learning stral
ezies iventory will have relatve contmbutions to the learmer's compelence
ety Findings drawn e past studies (\Wenden, 1987, Wong-Fillmore,
1276; Hesenfeld. 19770 highlighted the impoctance of discovernyg the
stregetesies emploved by learners in deahng with cheir leammng fasks and in
expamcing subsequently then repertoire of meteconpitve straregies In a
way. Jearnes are dey cloped 1o regulate tnd Lake cortrol ol her own learn-
1T DTS

Research Paradigm and Sampling Procedure

Two sections of Englsh 1 1F eabenan [ nglisn were employed as sub-
et o e sindy These Lwo scelions were assigned to the researcher by the
Chaiemar of the Enelish Deoartment priot o the cbservation period. OF
these povo sections, -;;;1E v selected at random lo serve as the experimental
wroup to be exposed to the MOS and referred tooas Group Ao The othe
wrop, Group B, was incroduced 1o the 1=.'<1dil1ﬂ-lli}l approach and .rhus...'-v;w
deprived of MUS instruction. Hoth groups were :'na.nn}ﬂi&rl by the researche
hersell 10 avoid teacher f1etors that oight result when different teachers handle
the courses : . oo e iy iheict -l

Froshman college students were preferresl sinc s :“-1|1|1.“::.||Jr|_r|5 ! 1
‘resliman vear that students are required to take the hasi Fnglish course.
Enghsk |

The Research Paradhgnior th
the bepinning of the semester, the Ga

s study is show in Fig 2. AS ':nu:i'[:m[-:d_: at
tes MacGinitie Reading Comprehenswon
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Test (GMRCT) was admunistered 1o the subjecis concerned [ ad-.'htmn
they were also made to write 4 one-page compasiion  The resylte ﬂFth&
GMECT made possihle the classification of students into high reading profi.
ciency (HRP) and low reading proticiency {LET) aroups, respectively. The
classification was based on the median score wherein those who got 44 44
ahove were groupad under HRP whule those whose s¢ores ranged from 43
and below, under LRP  Thus, exch class was composed of an unequal quyp.
ber of HRT and LRP smadents. The composition written by the learners de.
termined the imitial writing competence of the subjecls which was raced by
three (3} teacher raters based on the criteria adapted [rom 0" Vallew and
Chameot (1994).

Eoth groups were sulngcted 1o MOS instruction [er Group A and the
traditronal method Lor Choup 13 far a span of ane semesler vsing the sets of
materials prepared  Learnars were then made to write comnositions pesiodi-
celly as data for this study. AL the beginning and at the end of the semesier
the same evaluations were given purposely 1o compare the pre and post in-
struction performance of the learners. These evaluation instiinnents included
the readmg-woting attlude readmg inleresl, and metacogntice learng strat-
soes Hventary

BEGEMNING: (PRE) EMID (POST)
| i
Ezadice Comiprshczizion Reclite Connpre-lenaar
wilheat BCS [nslinietion it the end
IR LTEH FRRE [ o I
b bt S8 Cirnap
Wiiting Compdine '-."."'illin; Lommnipesicee
o1 ihe begiring il L cnad
vithiout MCH O R MOS G |
] an WL MCS Goop
Twpeesof Tistrurtiom Iy WiAhout MOS
| MOE i Reading I} With WS Latrelicn BACW i Reenciicy
unawsrely cmmloyed o | al Fligh Bending Prodiziensy |
| B Law Wencinp Profaiomg: 07 Eonorwr: and erplevec
:! 2 Wikl CS Instretien t-i_-irmr“ll Leise Remdbig
Persoral Legsupe -| al Ihgk Readog Prodiciensy MLETe 3
[eczding Ditorsus { B Lonw Resdiug Prufivisnzy ay Aler MOE Lnstrughn
i — i B Wik MCE
[rsl: uedizn
Attitude Towards Reading
Adutude Tawnrds ard Writing
Beading nnd Wrizing
ab Atler MCS Inalmiedian |
k) WWidlioud MCS '

Figure I Nosearch; | ‘aradipm
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Conclusion

The tollowmg conclusions are made based an the f 1zl ings of this study

I3

5]

The reading comprehension skilis of sadents in both oroups, whether
given instruclion or nol m melscopnitive stratepies or the radi-
tional method, is significantly better then theip reading comprehen-
sion skills priorte instruction. A noticeable improvement was mani-

fested by the MOS-instricted group compared to the nen-MCS jn-
structed group.

1niz implies that learners who have learned to use metacognitive
strafegies 1o approzching their reading tasks will more likely have
an ensier way of comprehending a reading passape.

The learners in bolh MUS-instructed and non-MCS-insiructed
aroaps indicated they used aome metacogmiive strategics in the
part although those were unawarely emploved. The MCS-instracren
group has shown siendicantly higher MOS inventory al Lhe begin-
riog and al the end of the observation pened compared to the non-
MCS-instructed group. This shows that the group aiven the MO
instmetion benebted mare by learming faster and have became muore
mware of the application of metavognitive stretegies than those not
eTvien nslruction

I'he grovap given melacogritive ghraceses matrctian and those wath-
out, both impreved in terma of reading attitude. Those given io-
struction in MOS showed less improvement in cheir reading atii-
luie afier & semester than those who were not subjected to MES
LAREILIEEIa N,

A shghlly ereater improvement in writing attitude was mantfested
|.‘.l'-.-' the 3CS.inztnicied CroLp C.Dm‘pi;l.‘:’ﬂli walh the EraUR 'r'l."lﬂ'llf'l'u.T_
M instruction, although hoth groups imnproved significantly

The learners in the MCS-instructed group :m-eal_{:d ].:':"Lgr nle,admg
interest than those without inetacognilive straitgies stouction.

The learner's writing performance afier instrucion indlicated higher

thean scores in the three compositions in the MCS-inst cted group
than those ol the nene-instructed group

(D%



THE MINDANALD FORUM

The nasl-perfarmance scores are explasied partly by (he o,
licated. te. writing attitude, MCS inventory, reading Comgre
hension and reading-weiting interest and by other unexplaineq -ﬁll}-

Artab| g,

15l

The efleet af the mgthods ofins! rackion on reading intirest, r':-:ldil]g
comprebension, reading-wiiling attitude, melacognitive Strategies
inventary and writing competence are all positive. This mplies :.h;.;
Uiase whe underwent MOS instoaction were more Lenefited 25 i1
dicated by ablaining more gains in reading interes|, reading com-
prehension, reading writing artitude and meracogritive stratesies
than those who did oot recerve MES instruchion

The metaeemmitve stralesies instrustien contnbuted 1o e improsed
rending proficency ol the low reading proficiency learers alwhich
S5% were promated (o the bigh readmg proficiency level at the end
of the observation penod  Tous, learners who undersent formel
wmelrucnon i metacogritive strategies improved o ther readine
comprehensien skills at the end of the semester i

IO The metacogutive stratepies emploved by lzarmers before and atter

12, Thase whp underye

thentervennon pened nereased among the MUS-instruered o
L each stratepy, the MCS-instoucted group has wreaths impraves
da showwn i the percentage increase

Fhe nan-MES instrocted group manitested impraved percent-
age n their matacognitve strategies inventory after the intervestion
aericil but their inereases were very mmmimal compared o the i
structed vroup

|.':"-L! MOSanstructed group exhibited more use of MO3 sirate-
%I?ﬁ aller @ sEmester’s instruction than (he non-instruuted grodz.
s strongly unplies that the explicit instruction of meracogiitive
slrategies has contribuled o vatly 1o the increased MCS inventary
ol the learsers whizh thew can aptly emplov across confen: ereas
s f.?-?:?:ﬂf;”."“ ¢ dependent upan e methad of insire
: 3 L nventary which explains §8% of the total vasi-
tons at'the post MO8 seores

nt MOS instraction were more benclited &5 10-

dicated iy i
my ohian . Vi P ST
LB W nare 2ains in reading intercst, 1eading o
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prehensian, reading-writing atfiude, snd metaen
sventory then those who did not receive MCS inziuction Higher
gainz were ablained i terms of YOS invaniary ilawed ey éﬁi;%
in reading comprehension, an thirdly. by gains in reading i ereq
scores while the least iproved by mathuds af instuction is read.
= ikng altisue

silive sirategies

L1 The mast impartant ansong the indirest cfectz is the oo medigrer
oy reacing-writing attitude,  With melazognitive strategies inven-
lary and readmg camprehension a3 inlenmediate factors, the mesh-
ods ol mslmuction had o pasitve affect an wiiling competence,
However, reading interest appears not 1o have [osilively contrib-
ated Lo the level ofwriting proficency as nilicated by the -egative
causal ellict,

Sunee the unexplared portion of the varations o writing compe-
lence 15 very high, it shauld be expecied that outside of the madel
there may ke other related factors eside from reading smereal, sead-
ing comprehensien, reading-wiiling alfiluce and metaccgnivve strat-
cgies invenlory. Among the passible factors are msllizence socie-
eeonamic status and sex.

|5 |earners who undersyeat farmal mstuchon m MOS aporeaably
mproved o their reading comprenension skills at the enc of the
mtervention peried. Leasners who have develaped and learred to
spaly MOS in comprehension exhioiced beder decoding skills

¥ ] i} o
liv The leprners o both graups have srploved Leg MOS although they
nave not been aware of tham A the st

& envisanison of the MOS imveniney employed by leamers before and
after e inervention puriod indicates a notewarthy incraase o e MOS
mstrueted grenp I each strategy, the VIS wiop nas greatiy imprised ;1._:
snonvn i the pareentage ncreas:  The non-30CE nstrucied ZTOUP i~
fested improved percentage alier toe intervention pes id |.‘.j1.|t the increase was
il compared to the MCS instrcled group. It is .e'ﬂdant that the ME:S
structed proup exbibited more use al” MO8 atratepnes after @ SemMester s
Wstauction than the con-mslTaerion Sroup ;

Thue, 1t can be said thal explict ns ruction af MOCS has contriliuted
wrally 1o the mereased MCS repertaive of the lomners,
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Implications
The following implications can be drawn from the given conclusions:
| Integrating the teaching of metacognitive strategies in reading les-

sans will have favorable effects on the development of the learners’
writing competence.

T3

There is a need for expheit teaching of metacognitive strategies for
learners to successfully plan, monitor, and evaluate their own lear-
ing process. This study takes the view that metacognitive strate-
gies employed by successful learners can be taught to and learned
even by less successful students.

3 Learners will best learn to use metacognitive strategies in the aca-
demic tasks if these are integrated regularly in their language les-
sons  In addition, this study takes the stand that new strategies
need to be taught repeatedly to offer learners more classroom op-
partunities to learn and apply them

4 Learners who have developed the use of metacognitive strategies
and who have used them regularly in their academic tasks both in
their language classes and other content areas, will eventually de-
velop a positive attitude and an increased interest toward reading
and writing.

LA

Metacognitive strategies learned by leamers in their language classes
can be employed in their content classes, thus, enabling them to

cope with the demands of both the language and the content infor-
matien
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