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Competencies of Teachers in Physical
Education Programs of Higher Education
Institutions in Region 10

CESAR T. MIGUEL

Abstract

This study assessed the level of competencies of teachers in Physical Education
Programs of HEIs in Region 10. Ten HEIs in Region 10 comprised the institutional
samples while 56 teachers respondents. A paper-and-pencil test and a questionnaire were
used to gather data. Frequency, percent distribution, the mean, and two non-parametric
tests, tested at .05 and .01 levels of significance, were used to analyze the data.

The findings showed that the PE teachers had poor teaching competencies in
content knowledge but were found to have very good competencies in both professional
and pedagogical skills. The over-all teaching competency level obtained was satisfactory
signifying that the said teachers met the minimum local and global standards required. Of
the teacher characteristics, only age was found not to be associated with competencies in
content knowledge while 3 and 6 variables were found to be significantly associated with
pedagogical and professional skills, respectively. As to differences in content knowledge
competencies, 3 variables were found to be significant. Seven variables brought
significant differences to scores in pedagogical teaching competency skills while only

educational attainment was found to bring significant differences in professional
competency skills.

Keywords: physical education, teaching competencies, content knowledge,
pedagogical skills, professional skills
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The Physical Education Program in the country today has
commonly been taken as a peripheral program or worse, as a mere
appendage to programs which are generally considered relevant such as
science and technology. Consequently, school administrators may have
been lax in examining the competencies of teachers handling the PE
programs. In addition, it has been observed that in most schools today, PE
courses,  basic or  major, have the tendency to  Dbe
regarded as “for requirement purposes only,” thus adversely affecting
decisions in the recruitment and selection of PE teachers.

The International Council for Health, Physical Education,
Recreation, Sport and Dance (ICHPER.SD) and UNESCO jointly
sponsored a Ul}ited Nations (UN) Charter Declaration in 1976 on the
need to es_tabhsh global stgndal'ds as bases for offering quality PE
Prog-r‘ams 1n bjchoc?ls‘ worldwide i order to promote the right to learn
premises mak-mg 1t mcur_nbent upon government agencies and HEIs to
embrace physical education as a means to fulfill an individual human
right by providing daily quality PE instructions for all students e il o
that cffdoi)her difsciplinesl' using quality content standards andqto be
provide y professionally competent ap : ;
physical educators (Bucher and Krotee, zoog). ﬁi’ﬁgﬁﬁtiﬁ’ fée}({l;%ml%l
and the American Alliance for Health, Physjca] Educ;lti - R R.’S
and Dance (AAHPERD) along with other bodies, estab]; 1(1mc’1 peravion
Standards for Professional Preparation of Physical Eduy cas' ed the Glob:al
2001 which emphasized that competencies of PE teachs lon Teachers in
with the standards of content grouped in three doma‘rs must comply

disciplinal knowledge, pedagogical skills, ang profess.ionalmiﬂ—l content or

Locally, the Commission on Higher Education (CI?IE )
safeguarding the competencies of teachers such ag those D)- has been
Memorandum Order No. 57, Series of 2007 Promoting thPI‘Owded for in
Based Teacher Standards not specific though for PR be Competency-
education in general. * PUt for teacher

The fundamental role played by teacher competen. -
education is undeniable. It is, thus, apparent that effoy — Quality
to look into the status of teaching competencies of PR pror:l.USt be dope

country, particularly in Region 10. Thus far, the CompeLGllcifi Ams in the
handling the Physical Education programs of HEIs iy, RegiOnkl() teacheps

been extensively assessed and analyzed based on globy) St"“]dqldm\'e not
ar
S set by,
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[CHPER.SD and to some extent on the local standards set by CHED,
therefore, the conduct of this study.

Aims of the study

This study mainly intended to assess the level of competencies of
PE teachers handling PE Programs of HEIs in Region 10, and determine
whether such competencies have met the minimum local and global
standards prescribed by the various aforementioned bodies or agencies.
Specifically, this study aimed to answer the following questions: 1. What
are the characteristics of the PE teachers in terms of age, gender, civil
status, educational attainment, trainings attended, academic rank,
examinations passed, length of teaching experience, and area of
specialization? 2. What are the level of competencies of the respondents
in terms of content knowledge, pedagogical skills, and professional skills?
3. To what extent have the teaching competencies of the respondents met
the minimum local and global standards required? 4. Is there significant
association between teacher characteristics and the teaching competency
scores 1n content knowledge, pedagogica 1 skills and professional skills?
5. Are there significant differences in the teaching competency scores in
all domains when the respondents are grouped according to their teacher

gharactgristics? 6. What are the problems encountered by the PE teachers
In relation to the PE programs?

Hypotheses

o The following null hypotheses were tested at .05 level of
significance:

Ho1 There is no significant association between teacher
characteristics and their teaching competency scores in
content knowledge, pedagogical skills, and professional
skills.

Ho2

There are no significant differences in the teaching
Competency scores of the respondents in all domains when
grouped according to teacher characteristics.
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Conceptual Framework

The framework in Figure 1 showing the interrelationships of the
variables studied and analyzed was used as a guide to insure the smooth
conduct of this study.

Independent Variables Dependent Variable
Teacher Characteristics Level of Teaching
Competencies
Age (Very Good to Good, Extent of

Civil Status Satisfactoryto Pog Meeting
Gender ¥ L .| Minimal &

Educational Attainment - Content Knowledge Global
Trainings Attended - Pedagogical skills Standards

Academic Rank - Professlonal Skills
Examinations Passed

Length of Teaching Experience
Area of Specialization

| —
E Problems i
= . Encountered !
"""" Relativeto PE ~ [€=-=——____
Programs
— |
Figure 1. Conceptual Framework Showing the Tnt ) '
. . errelat
of Variables in the Sty dy lonships

Review of Literature

A specific provision of the Internatio
Education established in November 1978 by Iéﬁpggaé‘]t)er for Physieal
provided the initial theoretical basis of this study. I't N atlld UNESCO
teaching, coaching, and administration of PE ang Spof-lt es that “the
performed by qualified, well trained, and carefully Sleck 3 should pe
personnel to insure adequate levels of specialization” (citeq €d competent
Krotee, 2002). In support of the said Provision, the TeaCherm uch'e.r and
Framework of the Education Unit of Davidson College . s Facilitgtor
States in 2002, argues that teachers must be facilitatorg £l ¢ Uniteqd
must therefore, possess at least satisfactory teaching o azmng and
content/disciplinal knowledge, pedagogical skills, angd prOfesin)s €ncies jp
Pearson (1980) added that teacher competency is Situationnzsihskms‘

er

€ a
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teacher meets the standards to teach satisfactorily rather than minimally
and therefore, has the requisite skills to perform at this level.

The Entry Requirements for Physical Education Teachers of the
Physical Education Department of New Mexico in the United States,
supports the framework that physical education teachers must possess
adequate teaching competencies in the three aforementioned domains
(www.ed.psu.ed/c/teacher). Moreover, the Global Standards for
Professional Preparation of Physical Education Teachers established by
[CHPER.SD in 2001 provided the final theoretical basis of this study. The
Council emphasizes that a PE Program achieves compliance with the
global standards when the competencies of PE teachers have met the
minmum  requirements for the standards of content in content
knowledge, pedagogical skills, and professional skills.

The seven competency domains contained in the Teacher
Performance Framework of the CHED Memorandum Order (CMO) No.
52, Series of 2007 also provided msights into the conceptualization of this
study. Its seven competency domains established competency

standards for teacher education in general, not specifically for physical
education teachers (www.ched.gov.ph).

Methodology

‘ Ten HEIs in Region 10, namely: MSU-IIT, Mountain View College,
(;_e“tf‘al Mindanao University, Capitol University, De La Salle University,
L llgrlm Christian College, Bukidnon State University, Liceo de Cagayan
UII‘YG"S?ty, Lourdes College, and Medina College Foundation comprised
té'l“} frllSll.xtut in‘nal sample drawn based on the offering of any baccalaureate
thfjl‘((‘c' n PE. Using complete enumeration, a total of 56 PE teachers of

¢ said HE[g participated as respondents.
T B{lsed on the standards set by ICHPER.SD in 2001, the weight

Ollow?tmn of the teaching competency domalps or components was as
pl‘OfOs‘g 2 contenF knowledge — 50 %; pedagoglcal. skills — 30 %; and,
Dll\’siérllonal Skl‘HS - 20 %. In addition, the indicators for health aqd
Testy " (?d'UC'dthI] in content knowledge were based on the 2004 Praxis
Uniteg wsical Education Series of the Educational Testing Sex.'v1ce of ‘Fhe

States while the indicators for pedagogical and professional skills
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were adapted from the Entry Requirements for Physical Liducation
Teachers of PED, New Moxico, U.S.A.

A scoring system including deseriptive ratings was established
with the passing mark set at 50 %, Questionnaires wore used to collect
data in teacher charactoeristies, teaching competencies in pedagogical and
professional skills as well as problems encountered. A combined paper-
and- pencil test and performance fost was utilized to gather data in
content knowledge competencies. Irequency, percentage distribution, and
the mean were used in the analysis and presentation of data. The non-
parametriec Lambda A formula and (he Kruskal-Wallis H test, tested at

01 and .05 lovels of significance, wore used to determine the associations
and differences among the variables,

Data Presentation and Finding Highlightg

Teacher Characteristics

Many of the respondents belonged to age brackets 26-35 ears old

(17 or 30.4 %), 36-45 years old (12 or 94.4 %), and 46-55 ear }id (14 or
25 9). Majority or 34 or 60.8 % of the respondents werpe m);uf 'Sdo hil 209
or 57.9 % were females, Twenty five or 44.7 % of them wor, m'e ¢ dW # f
baccalaureate degrees in PR while 18 or 32.2 9% finigh de ghrd uates?
degree in PE. Majority of the respondents, 36 op 64.3 v, ‘hed e nfeTs
more tramings in PE and related fields. Many c;f ti)l’e W pepens (;r
passed the Licensure Examination foy Teachers (LET) ;11 ’d 3’8 o 67'9‘ .
had appointments as instructors, Ag to length of teachin gnengr?r 53‘(;}:/0
: ence, the

respondents were almost evenly distributed in the v
though 19 or 33.9 % had been teaching for 20 years or m(? Jous categories
re.

Level of Teaching Competencies

Teaching Competencies in Content Kno wiedge
The data presented in Table 1 indicate that teachey
scores rated as poor teaching competencies in content k,,(,swl
HEIs had scores rated as satisfactory. The grand megy obte'dg.e while 4
respondents in this teaching competency componen( wag 94 /ﬁgmed— by the
a little below the passing mark of 25, Thus, (he PE teacherg W(, rle};ch was
und ¢

of 5 HE[ hag
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have a poor level 1n teaching competencies in content knowledge. As
further shown in Table 1. of the 7 physical education indicators, the
respondents were found to be at their weakest in movement forms
analysis particularly in designing physical activity programs. They were,
however, found to be quite competent in fitness & exercise science as well
as 1n management of sports. Table 1 also shows that of the four (4) health
indicators, the respondents were weak in personal health & care and in
music.

This particular finding may bring a lot of implications to
practically all sectors involved in the planning and delivery of tertiary
physical education programs in Region 10. It must be remembered that
disciplinal or content knowledge is at the core of these teaching
competencies. Effective and competent teachers pursue their profession
primarily as facilitators of learning(Education @ Davidson, 2002). If they
are not knowledgeable of the subject matter they are teaching, serious
questions may arise on their effectiveness as teachers and as facilitators
of learning.

The relevance of this domain has been continuously emphasized by
the ICHPER.SD (2000) in its Global Standards for Professional

Preparation of Physical Education for Teachers and by its Program-Based
Competency Standards of Achievement.
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Table 1. Mean Scores & Levels of Teaching Competencies in Content
Knowledge

Mean Scores & Levels of Teaching Competenciesin Content Knowledge

December 2012

Indicators HEI1 | HEI2 | HEI3  HEM HEIS HEIE HEI? HElB HEl' Mean
HEI9 | 10 Scores
A Health & Music (15) —
Personal health & Care(4) 2 1.25
1.73 2 16 275 15 449 14 NR 177
Famlly & Sex Education(4) 273 |25 |22 39 | 325 3 3 14 125 | NR 258
Community Health &
Diseases (4) 3.27 3 46 186 | 325 3 233 22 25| NR 288
Music (3) 1.2 1 12 2 05 175 144 16 o075 NR 125
B. Physical Education
35)
Movement Forms Analysis
A (Dance/Sporta(d 42 | 35 | 48 6 525 225 377 oo 2 NR  3.75
Movement Forms Analysis
‘Design (6) 047 0 25 1 0.5 0 0 52
Fundamental Movement & 0 0.25 || NR &
Motor Leaming (5) 213 1 28 258 2 15 177 24 175 NR __ 1.98
Fitness & Exercise (3) 2.4 1.5 3 2,57 3.5 25
Soclal Sdence Foundation 1.77 24 1.75 | NR 2.36
@) 2.4 3 2 1.71 1.5 2 12
- - : . 1 2 NR  1.86
B hanics/Kinesiol 227 7 y
orn(?‘c) nics/Kinesiology 1.5 1.6 2 2 15 2 4 15 NR 1.64
Mgt of Sports (5) 887 | 4 | 48 asq w NR 396
Total Scores 26.67 | 23 | 30.9 30.42 | 2975 25 2849 474 18 | NR 2453
Grand Mean
24.53
Descriptive Rating Safis- | Poor | Safis Salls- | sas- p No
factory factory  factory factary 0r  Poor  pggy Poor | Res-  pgor
POnse
Teaching Competencies in Professional] Knowledge & Skills
In this component, the PE teachers of 5 HEIs were foung
¥ d while the PE teachey f to have
scores rated as very goo ers of 4 HEy

rated as satisfactory as shown in Table 2. Th
that the grand mean score obtained by'the re
was 16.7 rated as very good. The findings

€ Same table 5]
Spondents jip this ¢
imply that the P

e

J lad Scores
=0 ﬂlusiirates
OMponenpt
aChers Of
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HEIs in Region 10 are very competent in terms of professional skills
orticularly in responding .to the needg of learners with diverse
gackgl‘ounds’ in being reﬂectlve about their work as teachers, and are
inclined towards professional growth and development as well as in
establishing collaboration with parents and the community.

Table 2. Mean Scores and Levels of Teaching Competencies in

Professional Skills
Indicators HEI 1 HEI2 | HEI3 HEI4 HEI5 HEI6 HEI7 HEI8 HEI Mean
HEI9 | 10 Scores
A. Health & Music (15)
Personal health & Care(4) 2 1.25
1.78 2 1.6 275 1.5 1.78 1.4 NR | 1.77
| Family & Sex Education(d) | .73 |25 |22 3.96 | 3.25 3 3 14 | 125 | NR | 2.56
Community  Health &
Diseases (4) 3.27 3 46 | 186 | 325 | 3 | 233 | 22 | 25 | NR | 288
Music (3) 1.2 1 1.2 2 05 [175]| 144 | 16 [075 | NR | 1.25
B. Physical Education
35
Movement Forms Analysi R 75
A (Dant:elSports(a) ysis 4.2 3.5 4.6 6 5.25 2.25 | 3.77 2.2 2 N 3.
%Ov?ment Forms Analysis
_tngn (6) 047 | 0o | 25 1 05 | o 0 0 |025| NR | 0.52
;‘;’:dﬂm%lql Movement &
or Learning (5) 2.13 1 28 | 258 2 1.5 | 1.77 | 2.4 [ 175 | NR | 1.98
Fitness g Exercise (3
) 1.77 24 | 1.75 | NR 2.36
s°°|a(|4?clence Foundation 24 1.5 3 2.57 3.5 2.5
Bi 2.4 3 2 1.71 1.5 2 1.22 1 2 NR 1.86
ome:hanlclelneslology 227 15 16 ) ) 15 ) 4 15 NR i1.64
Mgt
s ® T s | asi [ 55s [ 35 [ [ A 3 [ WA | 5%
Total Scoreg
& 26.67 23 30.9 | 3042 | 29.75 | 22.5 | 23.19 | 174 | 18 NR 24.53
rand Mean 24.53
Descripyy, Ha
e Ratj B
g Satis- Poor | Satis- Salis- Satis- | Poor | Poor Poor | Poor p%?\ze e
facto factory | factory | factory
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Teaching Competencies in Pedagogical Knowledge & Skills

The same positive trend is observed in regard to the findings on
the respondents’ teaching competencies in pedagogical skills as illustrated
in Table 3. In all indicators, the PE teachers of all 9 HEIs were found to
have scores rated as very good to good. It can further be glimpsed in Table
2 that the grand mean obtained by the respondents in this component was
277.1 rated as very good to good. The findings imply that the PE teachers
in Region 10 manage well their classrooms, are effective communicators,
are inclined toward growth and development, are very adept in planning
and teaching strategies, and are able to conduct fair assessment of
learners.

Table 3. Mean Scores and Level of Teaching Competencies in Pedagogical

Skills
Indicators HEI1 HEI2 HEI3 HEI4 HEI5 HEI6 HEI7 HEI8 HEI9 HEI Mean
_(20) 10 Scores
Diverse
Learners(5) 3.8 5 5 5 5 4 4.8 5 5 NR 4.7
Reflection & :
Professlonal 5.47 4 4.6 7 6 3.5 5.3 6.
Development(7) 2 6.3 NR 5.4
Collaboration [ —
Total Score 87| 16 [ 166 [ 20 | 175 128 | 188 | 2 [ Tes g 67
Grand Mean 16.7
Very Very Very Very ; | Very [ Ve *
Descriptive sais- | Sais- | Salis- | Salis | Sals | Sats | Sats | sair. | o No T very
Rating faclory | factory | factory | factory | factory [ factory | factory factory | factary p;:e ';Saltls-
clo
‘J\_JQ\J 2
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Table 4. HEI Scores and Ratings in Teaching Competencies
Content | Pedagogical | Professional | TOTAL

Knowledge Skills Skills SCORES | Descriptive
HEIs (50) (30) (20) (100) Ratings
HEI 1 26.4 23.5 14.9 64.8 Satisfactory
HEI 2 22.5 27 16 65.5 Satisfactory
HEI 3 28.6 26.8 16.6 72 Satisfactory

~ Very
HEI 4 30.4 30 20 80.4 SatishiEtony
Very

HEI 5 29.9 28.5 17.5 75.9 Salisfuctory
HEI 6 22.5 24 .4 12.8 59.7 Satisfactory
HEI 7 23 27.5 13.9 64.4 Satisfactory
HEI 8 17.8 27 19.2 64 Satisfactory
HEI 9 20 29.6 19.3 68.9 Satisfactory

No
HEI 10 | Response NR NR NR

(NR)

Grand
Mean Mean | Satisfactory
Scores 245 27.2 16.7 68.4
DeSCTI_the Poor Very Very
@L Satisfactory | Satisfactory
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Over-All Level of Teaching Competencies

The PE Teachers of HEI 4 led in terms of teaching competencies in
content knowledge, pedagogical and professional skills as lustrated in
Figure 2. The grand mean obtained, 68.4 signified an over-all satisfactory
level of teaching competencies of PE teachers in Region10.

Meeting the Required Minimum Local and Global Standards

The satisfactory level of teaching competencies is the minimum
standard required by both local and global bodies/agencies for physical
education. In the absence of local teaching standards that are specific for
physical education, the global standards were utilized as basis of analysis
particularly the Global Standards for the Professional Preparation of
Physical Education Teachers by ICHPER.SD.

In terms of teaching competencies in content knowledge, the

competent teachers pursue their profession primari
learning (Education @ Davidson, 2002).
However, the findings on teaching competencies  : both
professional and pedagogical skills shown in Tables 2 ap 43, indi lnt ot
the PE teachers did meet the required global standard,s be . Zthat
minimum. They obtained a grand mean score of 16.7 for compety onc tl}e
professional skills and, a grand mean score of 27.1 for Compet :nc3es in
pedagogical skills both rated as very good to good. As tq thenmes in
teaching competencies, Figure 2 shows that the respondents oht Overa]]
overall grand mean of 68.4 rated as satisfactory., Thus, the Zufed an
teachers were able to meet the minimum globa] standards req ularld PE
ICHPER.SD. ed by
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Test Results on Association Between Teacher Characteristics and
Teaching Competencies

With the exception of civil status, the rest of the teacher
characteristics — age, gender, educational attainment, trainings attended,
academic ranks, examinations passed, length of teaching experience, and
area of specialization - were found to be associated with content
knowledge competencies using the non-parametric Lambda A formula.
There is sufficient statistical evidence therefore to warrant the rejection
of the null hypothesis stating an association of no significance between
these variables except civil status whose consequent null hypothesis has
to be accepted.

As to teaching competencies in pedagogical skills, only civil status
and academic ranks were found to be significant predictors of pedagogical
skills competency scores. Hence, based on this finding, the null hypothesis
of no association is rejected in so far as civil status and academic ranks
are concerned while the null hypothesis of no significant association has
to be accepted as regard the rest of the teacher characteristics variable.
Moreov‘er, m terms of the third teaching competency domain of
g;gfe§slol}al skills, civil status, educational attainment, academic ranks,
Signril;iuclatlt(ins PaSsgd, and lfength pf teaching experience were foqnd to be
ol gt antly associated with this domain. This finding justifies the

Jection of the null hypothesis as to the teacher characteristics
mentioned.
Val'iab]ism,g Iél'us]:{al'WaLllifs, H test for most of the t.eaf:her characteri§tic
competen’cydn Mann-Whitney for gender, variations in teaching
according tq S&(})res werLe observed ?vh'en respondents were grouped
gender, duuy, e follow1‘ng characteristics: _content knowle'dge — age,
4ge angd Civﬂlonal at/_camment,‘ and academic rank; p-edagogmal _skl]ls -

herefore th Stat‘us,. professional skills — educ?nopal attainment.
aforemepy; © rejection of the null hypothesis insofar as the

oned variables are concerned, is warranted.
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Table 5. Results on Tests of Association Between Teacher Characteristics and Teaching Competencies
Using Lambda A Formula

Content Knowledge Pedagogical Skills Professional Skills
A Value Remarks* A Value Remarks A Value Remarks

Age .21 WA .06 NA .09 WA
Gender A7 WA .06 NA .04 NA
Civil Status .03 NA 18 WA A7 WA
Educational Attainment .26 WA 0 NA .125 WA
Trainings Attended .22 WA .06 NA .04 NA
Academic Rank 32 MA .25 MA .22 WA
Length of Teaching Exp. .17 WA .06 NA 14 WA
Examinations Passed .17 WA .05 NA 54 MA
Area of Specialization .28 WA .06 NA 0 NA

‘WA -Weak Association; NA — No Association; MA — Moderate Associatidn

Table 6. Results on Tests of Differences/Comparisons on Teaching Competency Scores According
to Teacher Characteristics

Content Knowledge Pedagogical Skills Professional Skills
H Value Remarks* HValue Remarks H Value Remarks
Age 7.7 S@ .01 28.7 S@ .01 2.6 NS
Gender (Mann-Whitney) 3.9 S@.01 -1.6 NS 3.7 NS
Civil Status 47 NS 126 S@.01  .03s NS
Educational Attainment 11 6 S@ .05 76 NS 258 s @ .01
Trainings Attended 4.08 NS 12.1 S@.05 59 NS
Academic Rank 12 S@.05 1.4 NS 5‘9 NS
Examinations Passed 7.6 NS 811 S@.05 105 NS
Length of Teaching Exp. -5.4 NS 113 S@.05 54
Area of Specialization 4.6 NS 10.1 S@ bs 5b e
'S — Significant; NS — Not Significant ’ ’ HS
Problems in PE Program

When the respondents were asked to rank the
encountered in relation to the PE programs, the top pro
order of priority were as follows: PE classes were toq large
of functional facilities like playing courts, inadequate spo
lack of opportunities for training and studies, lack of bas
gymnasiums, lack of reference materials, lack of concern ¢

to handle, ]ack
TS equipment,
IC amenitijes i
n PE Programsg

h8s
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by administrators, overloaded teachers, too many extracurricular
activities for teachers, inappropriate scheduling of PE courses, and lack of
preparation among PE teachers to handle skill-based PE courses.

Conclusions and Recommendations

Based on the Lambda A test results, the domains of teaching
competencies were significantly associated with the following
characteristics: content knowledge — age, gender, educational attainment,
trainings attended, academic ranks., examinations passed, length of
teaching experience, and area of specialization: pedagogical skills — civil
status, and academic ranks! and., professional skills cvil status,
educational attainment, academic rank. examinations passed, and length
of teaching experience. Thus, the hypothesis of no significant association
between the variables mentioned was rejected. As evident by the results
of the Kruskal-Wallis and Mann-Whitney tests, tested at .05 level of
significance, it was justified to conclude that there were variations in the
teaching competency scores in the three domains when the respondents
were grouped according to the following teacher characteristics: content
knowledge — age, educational attainment, gender, and academic ranks:
pedagogical skills — age, civil status, trainings attended, examinations
passed, length of teaching experience, and area of specialization; and.
professional skills — educational attainment only.

Based on the findings, the PE teachers of HEIs in Region 10 had
poor teaching competencies in content knowledge but were very good in
both pedagogical and professional teaching competency skills. Therefore
the said teachers did not meet even the minimum standards for teaching
competencies in content knowledge set by ICHPER.SD while they did
more than satisfactorily meet the teaching competency requirements in
pedagogical and professional skills.

It is recommended that the CHED set teaching competency
standards specific to teaching physical education: in partnership with the
HEIs the CHED must formulate short term and long-term teacher
development programs to enhance teaching competencies with special
“mphasis on upgrading content knowledge. Also, the priority problems
“hcountered by the PE teachers must be properly addressed by both the
teachers themselves and the HET administrators.
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Iducational Testing Service, U.S.A. PRAXIS Tests Series in Health and
Physical Education, 2002.

Internet Sources:
www.ed.psu.ed/ci/teachereducation.htm.
www.ched.gov.ph

http://www.ccsso.org/intasest.htm/
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