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Competencies of Teachers in Physicai 
Education Programs of Higher Education 

Institutions in Region 10 

CESAR T. MIGUEL 

Abstract 

This study assessed the level of competencies of teachers in Physical Education 
Programs of HEis in Region J!O. Ten HEis in Region 10 comprised the institutional 
samples while 56 teachers r,espondents. A paper-and-pencil test and a questionnaire we11e 
used to gather data. Frequency, percent distribution, the mean, and two non-parametric 
tests, tested at .05 and .01 levels of significance, were used to analyze the data. 

The findings showed that the PE teachers had poor teaching competencies in 
content knowledge but were found to have very good competencies in both professional 
and pedagogical skills. The over-all teaching competency level obtained was satisfactory 
signifying that the said teachers met the minimum local and global standards required,. Of 
the teacher characteristics, only age was found not to be associated with competencies in 
content knowledge while 3 and 6 variables we11e found to be si§IJ.ificantly associated with 
pedagogical and professional skills, respecfarely. As to differences in content knowledge 
c?m~~tencies, 3 variables were found to be significant. Seven variables brought 
significant differences to scores in pedagogical teaching competency skills while only 
educational attainment was found t0 bring significant differences in professional 
competency skills. 

Keywords: physical education, teaching competencies, content knowledge, 
pedagogical skills, professi0nal skills 
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The Physical Education Program in the country today has 
commonly been taken as a peripheral program or worse, as a mere 
appendage to programs which are generally considered relevant such as 
science and technology. Consequently, school administrators may have 
been lax in examining the competencies of teachers handling the PE 
programs. In addit ion, it h as been observed that in most schools today, PE 
courses, basic or major, have the tendency to be 
regarded as "for requirement purposes only," thus adversely affecting 
decisions in the recruitment and selection of PE teachers. 

The International Council for Health, Physical Education, 
Recreation, Sport and Dance (ICHPER.SD) and UNESCO jointly 
sponsored a United Nations (UN) Charter Declaration in 1976 on the 
need to establish global standards as bases for offering quality PE 
Progi~ams in ~cho~ls . worldwide in order to promote the right to learn 
premises making it rncumbent upon government agencies and fliEis to 
embrace physical education as a means to fulfill an individual human 
right by provi~g ~a~y quali~y PE instructions for all students equal to 
that of other disciplines usmg quality content standard d t b 
prov~ded by professionally competent and appropriately s cr:ent~alel 
physical educa~ors (Bu~her and Krotee, 2002). Moreover, the ICHPER.SD 
and the American Alliance for Health Physical Ed t· R . 1 A A -r:_m D) • ' uca ion, ecreation and Dance vvuu:-ER along with other bodies est bli h d 
Standards for Professional Preparation of Physical Ed a ; . e Tthe Glob~l 
2001 which emphasized that competencies of PE te u~a ion eachers 1D 
with the standards of content gi·ouped in three doac ~rs must comply 
disciplinal knowledge, pedagogical skills, and professi m.aalm~j; content or 

h C . . H . on s s Locally, t e omm1ss10n on 1gher Education (CHE · 
safeguarding the competencies of teachers such as th D~ has been 
Memorandum Order No. 57, Series of 2007 promotin os;hproVlded for in 
Based Teacher Standards not specific though for Pi be Competency­
education in general ' ut for teacher 

_Tb~ funda~ental rol_e played by teacher competence . . 
educat10n 1s undernable. It IS, thus, appa1·ent that effort m quality 

h . s lllt1st b d to look into the status of teac mg competencies of PE pr e one 
country particularly in Region 10. Thus far, the competeiic~grarns in the , . ies oft hand]jng the Physical Educat 10n programs of HEis in Region 

10 
eache1·s 

been (!Xtc:nsive.ly assessed and analyzed based on global stand . have not 
Htds set by 

Hi 
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ICHPER.SD and to some extent on the local standards set by CHED, 
therefore, the conduct of this study. 

Aims of the study 

This study mainly intended to assess the level of competencies of 
PE teachers handling PE Programs of HEis in Region 10, and determine 
whether such competencies have met the minimum local and global 
standru.·ds prescribed by the various aforementioned bodies or agencies. 
Specifically, this study aimed to answer the following questions: 1. What 
are the chai·acteristics of the PE teachers in terms of age, gender, civil 
status, educational attainment, trainings attended, academic rank, 
examinations passed, length of teaching experience, and area of 
specialization? 2. What are the level of competencies of the respondents 
in terms of content knowledge, pedagogical skills, and professional skills? 
3. To what extent have the teaching competencies of the respondents met 
the minimum local and global standards required? 4. Is there significant 
association between teacher characteristics and the teaching competency 
scores in content knowledge, pedagogica 1 skills and professional skills? 
5. Are there significant differences in the teaching competency scores in 
all domains when the respondents are grouped according to their teacher 
~haracteristics? 6. What are the problems encountered by the PE teachers 
m relation to the PE programs? 

Hypotheses 

. . The following null hypotheses were tested at .05 level of 
significance: 

Hol 

Ho2 

There is no significant association between teacher 
characteristics and their teaching competency scores in 
content know ledge, pedagogical skills, and professional 
skills. 

There are no significant differences in the teaching 
competency scores of the respondents in all domains when 
grouped according to teacher characteristics. 
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Conceptual Framework 

The framework in Figure 1 showing the interrelationships of foe 
variables studied and analyzed was used as a guide to insure the smooth 
conduct of this study. 

Independent Variables 

Teacher Characteristics 

Age 
Civil Status 

Gender 
Educational Attainment 

Trainings Attended 
Academic Rank 

Examinations Passed 
Length ofTeaching Experience 

Area of Specialization 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

I-------------

) 

Problems 
Encountered 
Relative to PE 

Programs 

Dependent Variable 

Level ofTeaching 
Competencies 

C,/ery Good to Good, 
Satisfactory to Poor) 

- Content Kno\/'11edge 
- Pedagogical sldlls 
- Professional Skills 

I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

-------- I 

11 

----+ 

I 

Extent of 
Meeting 

Minimal & 
Global 

Standards 

Figure 1. Conceptual Framework Showing th I t l . . 
of Variables in the Study e n erre at1ons}tips, 

Review of Literature 

I 

A specific provision of the International Ch 
Education estah'lished in November 1978 by ICHPER ~ter far Physieal 
provided the initial theor,etical basis of this stud j D and UNESCO 
teaching, coaching, and administration ef PE :·d. t states that "the 
performed by qualilied, well trained, and care:6ull; ;Ports should be 
personnel to insure adequate levels of specializatian" (;i~ee~~ed competent 
Krotee, 2002)_ In support of the said proYision, the 'Fea h in Bucher and 
Framework of the Education Unit of Davidson Ooll c er as Faci.E.tator 

ege in h States in 2002, argues that teae]iers must be facilitator f t e United · s 0 lea · must therefore, possess at least satisfactory teaehing c rrung and 
content/disciplip.al knowledge, pedagogical skills, fund prole:rn~etencies in 
Pearson (1980~ added that teacher com:p,etency is a situ st~ional sk.iJ!Is. 

a i0n Wh . ere a 
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teacher meets the standards to teach satisfactorily rather than minimally 
and therefore, has the requisite skills to perform at this level. 

The Entry Requirements for Physical Education Teachers of the 
Physical Education Department of New Mexico in the United States, 
supports the fra mework that physical education teachers must possess 
adequate teach ing competencies in the three aforementioned domains 
(www.ed.psu.ed/ci/teacher) . Moreover, the Global Standards for 
Professional Preparation of Physical Education Teachers established by 
ICHPER.SD in 2001 provided the final theoretical basis of this study. The 
Council emphasizes that a PE Program achieves compliance with the 
global standards when the competencies of PE teachers have met the 
minimum requirements for the standards of content in content 
knowledge, pedagogical skills, and professional skills. 

The seven competency domains contained in the Teacher 
Performance Framework of the CHED Memorandum Order (CMO) No. 
52, Series of 2007 also provided insights into the conceptualization of this 
study. Its seven competency domains established competency 
standards for teacher educat ion in general, not specifically for physical 
education teachers (www.ched.gov.ph) . 

Methodology 

Ten HEi s in Region 10, namely: MSU-IIT, Mountain View College, 
~~nt:~·al Min~a~1ao University, ~apitol Universi~ty, D~ La ~alle University, i/~11 m Ch ri stian College, Bulndnon State Umvers1ty, L1ceo de Cagayan 

l
l11'~'ersity, . Lourdes College, and Medina College Foundation comprised t 10 t ' t · · ins 1 ut1onal sample drawn based on the offering of any baccalaureate 

degree in PE. Using complete enumeration a total of 56 PE teachers of the said HET . . d ' s pait1c1pa te as respondents. 

d. . Based on the sta ndards set by ICHPER.SD in 2001 , the weight 1str1bu t · f' h . . ~ U . ion o t e teaclung competency domams or components was as 
p~-o~ws._ content knowledge - 50 %; pedagogical skills - 30 %; and, 
Pl 

e_ssional skills - 20 %. In addition, the indicators for health and lYs1cal d • p · T e ucat1on in content knowledge were based on the 2004 rax1s 
De~ts Physical Education Series of the Educational Testing Service of the 

lUted 8tates while the indicators for pedagogical and professional skills 
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\\Tl\' nd:1pll'l1 from t.h1' l ◄]nl.ry H,oquiromnnl.H for PhyAi.cHI gducution 
'1'~':\\'lh'l':-\ lll' J'J,; 1), N, 1w M1,x i1·11 . l f .8./\ . 

A ~l·orin~· ~vti lc1m indudh1g· doHcriptivo mtit1g-:,; wuH established 
with tlw pn:-;~in-~r n~nrk :-ll' t rd fiO '1., . q11(1K!,1011n11iroH wc11·u uHc~d to coJlect 
dntn in tt1:H'1wr l'hnr:11•l1'ri~t i<· :--, u,111·lli11g compPl:( 1litcios in pedugogic:al and 
lH\)fl,~~ion:d ~kill~ n~ w,,I\ HH prohlc,nhl uncountored. A cornb·inod paper­
:H\rl· pt'twi\ lt 1 :-; t nnd 1wrf11nn11nn1 I PHt wn:, ubJizod to gather data in 
L't1nt11nt knmvh1rtg\' l'lll1tpotL'nci11

~ . Fn1qtt1'11cy, percentage distribution, and 
t1w nwnn Wl' t'l' \t ::ll'd in tlw nnnlyH i:-- 1111rl prel;entut:ion of data. 'f1h0 non· 
p:mlm0tril' L:1mhd11 i-\ for111uln 11nd t.lw KrnHknl ·Wu11lis 'H tcAt, tested at 
.01 :md .05 kwlH ot' :- i~11ili rnnc•p, Wt'l'l' HHC'd to dutermine the a8Hociations 
H 11d d 1fft'\'('lH'L'~ n I\Hm~ t lw vn rin h le!:--. 

Data Presentation and Finding Highlights 

Teacher Characteristics 

,., Mau~ of.t.l~L' l'('sponclcnts belonged to age brackets 26·35 ears old (1 1 or 30.•I ,o), 3h·45 yc'~ll'R old (12 or 24 4 '¼) and 46 55 ~'d ( 25 o ) M · . · . . . . , · 0 
, • years 01 14 or o • RJOl ll y 01 .-34 or 60.8 % ol the respondent • • 5 o , , s were married while 29 or 7.9 o were fomulcs . 'Iwcnty fiv e or 44.7 % of them · bacrahrnreHtc-' dcgro~s in PE whi]e 18 or 32 2 . '¾ fi . ~ere graduates of degree in PK Majority of the respondents, 36 ~r 

6: 
3 

~ 1
\ ed the masner's 

more t.rainin~·s in PE and .rela,ted fields. Many ~f t~ ad attended 5 ~r passed the L1censure Exummation for Teachers (LET em, 38 or 67.9 1/o 
had appoin tments as instruct0rs. As to length of teacll 1:1

nd SO ~r 53.6 % respondents wore ulmost evenly distributed in the ng ~xper1ence, t_he though 19 or 33.9 % had been teaching for 20 year various categories 8 or more. 
Level of Teaching Competencies 

Teaching Co111pete11cies i11 Co11te11t Knowledge 
The data presented in Table 1 indicate that tea h 

d h. . . c ers of 5 HEJ scores rate as poor teac mg competencies in content k · L :., shad HEI::l had scores rated as satisfactory. The grand mt~i:11 nowb lo~go While 4 · ·h· L: 1 0 tn1nod b respondents m t 1s teacrnng competency component wa8 24 4 
. . Y the a little below the passing mark of 25. Thus, the PE teachors · 5 Which was 

Wero fiou d n to 

r,o 
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ha\-e a poor level in teaching competencies in content knowledge. As 
further shown in Table L of the 7 physical education indicators, the 
respondents were found to be at their weakest in movement forms 
analysis particularly in designing physical activity programs. They were, 
however, found to be quite competent in fitness & exercise science as well 
as in management of sports. Table 1 also shows that of the four (4) health 
indicators, the respondents were weak in personal health & care and in 
music. 

This particular finding may bring a lot of implications to 
practically all sectors involved in the planning and delivery of tertiary 
physical education programs in Region 10. It must be remembered that 
disciplinal or content knowledge is at the core of these teaching 
competencies. Effective and competent teachers pursue their profession 
primarily as facilitators of learning(Education @ Davidson, 2002). If they 
are not knowledgeable of the subject matter they ai-e teaching, serious 
questions may arise on thei.T effectiveness as teachers and as facilitators 
of learning. 

The relevance of this domain has been continuously emphasized by 
the ICHPER.SD (2000) in its Global Standards for Professional 
Preparation of Physical Education for Teachers and by its Program-Based 
Competency Standards of Achievement. 
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Table 1. Mean Scores & Levels of Teaching Competencies in Content Knowledge 

Mean Scores & Levels of Teaching Compelencies in Content Knowledge 
Indicators HEI 1 HEl2 HEl3 HEl4 HEl5 HEl6 HE17 HEIB HEI Mean HEl9 10 Scor91 
A. Health & Music (15) 

I 
Personal tealth & Care(4) 

1.73 2 1.6 2 
1.25 2.75 1.5 

1.78 1.4 NA 1.n 
Famlly & Sex Educatlon(4) 2.73 2.5 2.2 3.96 3 .25 3 3 1.4 1.25 I NA' 2.56 
Commi.iity Health & 
Diseases (4) 

327 3 4.6 1.86 3.25 3 2.33 2.2 2. 5 NA 2.88 
Muslc(3) 1.2 1 B. Physical Edu::alion 1.2 2 0.5 1.75 1.44 1.6 0.75 NA 1.25 (35) 

I Movement Forms Analysts 
A: (Dance/Sports(B) 4.2 3.5 4.6 6 5.25 2.25 3.77 2.2 2 NA 3.75 Movement Forms Analysts 
:Design (6) 

0.47 0 2.5 1 0.5 0 Fi.idamental Movement & 0 0 0.25 NA 0.52 Motor Leaming (5) 2.13 1 2.8 2.58 2 1.5 I 
1.77 2.4 1.75 NR 1.98 Rtness & Exercise (3) 2.4 1.5 3 2.57 3.5 2.5 Social Science Foi.idatlon 1.77 2.4 1.75 NR 2.36 (4) 

2 .4 3 2 1.71 j .5 2 Bl om echa nlcs/Klnes lology 1.22 1 2 II NR 1.86 
227 1.5 1.6 2 2 (4) 1.5 2 .4 1. 5 f NA 1.64 Mgt of Sports (5) 3 .87 4 4.8 4.84 5.25 3.5 4 .111 2.4 3 NA 3,96 Total Scores 26.67 23 30.9 30.42 29.75 22.5 28.19 17.4 18 NA 24.53 

Grand Mean 

24.53 Descriptive Rating Satis- Poor Salis- Salls- SatE,- Poor Poor No factory fa ctory factory factay Poor Poor Fes- Poor 
ponse 

Teaching Competencies in Professi0nal Knowledge & Skills 

In this component, the PE teachers of 5 HEis were£ scores rate0. as very g0od while the :PE teache:rs of 4 HEro1d to have rated as satisfactory as sb.own in Table 2. The sa,me table al 
8 

~d scores that the grand mean score obtained hy the respondents in th ~o ustrates was 16. 7 rated as very good. The findings imply that the p;; ~orn.ponent 
eachers of 
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BEls in Region 10 are :very competent in terms of professional skills 
·t· cularly in respondmg to the needs of learners with diverse par 1 . fl . b h . 

backgrounds, in bemg re_ ective a out t err work as teachers, and are 
• dined towards professional growth and development as well as in 
:tablishing collaboration with parents and the community. 

Table 2. Mean Scores and Levels of Teaching Competencies m 
Professional Skills 

Indicators HEI 1 HEl2 HEl3 HEl4 HEl5 HEIS HEI7 HEl8 HEI 
HEl9 10 

A. Health & Music (15) 

Personal health & Care(4) 
1.73 2 1.6 2 1.5 1.4 1.25 NA 2.75 1.78 

Family & Sex Educatlon(4) 2 .73 2 .5 2.2 3.96 3.25 3 3 1.4 1.25 NA 
Community Health & 
Diseases (4) 3.27 3 4.6 1.86 3.25 3 2.33 2.2 2.5 NA 
Music (3) 1.2 1 1.2 2 0 .5 1.75 1.44 1.6 0.75 NA 
B. Physical Education 

1351 

Movement Forms Analysis 
A: (Dance/Sports(B) 4.2 3 .5 4.6 6 5 .25 2.25 3.77 2.2 2 NA 

Movement Forms Analysis 
:Design (6) 

0.47 0 2.5 1 0 .5 0 0 0 0.25 NA 
Fundamental Movement & 

~Motor Learning (5) 
2.13 1 2.8 2.58 2 1.5 1.77 2.4 1.75 NR 

~Fitness & Exercise (3) 
2.4 1.5 3 2.57 3 .5 2.5 1.77 2.4 1.75 NA 

Social Science Foundation 
>--- (4) 

2.4 1.22 1 2 NR Blornech I 3 2 1.71 1.5 2 
--(4) an CS/Klneslology 2 .27 1.5 1.6 2 2 1.5 2 .4 1.5 NA 
~Sports(S) 

3.87 4 4.8 4.84 5 .25 3.5 4.11 2.4 3 NR 
Total Sr.ores 

18 NA 
Grand Mean 

26.67 23 30.9 30.42 29.75 22.5 23.19 17.4 

i---__ 

Descr1p11ve Rating No 
Salis- Poor Salis- Poor Poor Poor Poor Res-

Salis- Salis-
factory factory factory factory ponse 
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Mean 
Scores 

1.77 

2.56 

2.88 
1.25 

3.75 

0.52 

1.98 

2.36 

1.86 
1.64 

3.96 

24.53 

24.53 

Poor 
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Teaching Competencies in Pedagogical Knowledge & Skills 

The same positive trend is observed in regard to the :ffi.nclings on 
the respondents' teaching competencies in pedagogical skills as illustrated 
in Table 3. In all indicators, the PE teachers of all 9 HEis were found to 
have scores rated as very good to good. It can further be glimpsed in Table 
2 that the grand mean obtained by the respondents in this component was 
27.1 rated as very good to good. The findings imply that the PE teachers 
in Region 10 manage well then.· classr00ms, are e.ifective communicators, 
aTe inclined toward growth and development, are very adept in. planning 
and teaching strategies, and are able to conduct fair assessment of 
lea.Tners. 

Table 3. Mean Scores and Level of Teaching Competencies in Pedag0gical 
Skills 

Indicators HEI 1 HEl2 HEl3 HEl4 HEIS HEIG HE17 HEIB HEl9 HEI Mean (20) 
10 Scores Diverse 

Learners(S) 3.8 5 5 5 
ReflecUon & 

5 4 4.8 5 5 NR 4.7 
Professional 5 .47 4 4.6 7 6 
Development(?) 

3.5 5.3 6.2 6.3 NR 514 
Collaboration 

(8) 5.6 7 7 8 6.5 5.3 3.8 8 8 NR 6.6 Total Score 14.87 16 16.6 20 17.5 12.8 13.9 19.2 19.3 NR 16.7 
Grand Mean 

Very Very Very Very Very 16.7 
Satis· Salis· Satis· Satis• Satis- SaUs-

Very No Very Descriptive Sads- Satis- SaUs-factory factory factory factory factory factory factory Res- Salls-Rating factory 
factory ponse factory 
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Table 4. HEI Scores and Ratings in Teaching Competencies 

- Content Pedagogical Professional TOTM.. 
Knowledge Skills Skills SCORES Descriptive 

REis (50) (30) (20) (lQO~ Ratings 
REI 1 26.4 23.5 14.9 64.8 __Satisfactory 
REI 2 22.5 27 16 65.5 Satisfactory 
REI 3 28.6 26.8 16.6 72 Satisfactory 

PIEI 4 30.4 30 20 80.4 
Very 

Satisfactory 

REI5 2!:l9 28.5 17.5 75.9 
Very 

Satisfactory 
REI6 22.5 24.4 12.8 5~.7 S.a~isfactorv 
REI 7 23 27.5 13.9 64.4 Satisfactorv 
HEI8 17.8 27 19.2 64 SaJtisfactory 
REI9 20 29.€> 19.3 68.9 Satisfactory 

No 
REI 10 ResJ.i)onse NR NR NR 

(NR) ---
Grand 

Mean I 

Mean Satisfact0r,y ' 

Sc0res 24.5 27.2 16.7 68.4 
Descriptive Poor Very Very 

Rating Satisfactory Satisfactory 
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Over All Level of Teaching Competencies 

The PE Teachers of REI 4 led in terms of teaching competencies in content knowledge, pedagogical and professional skills as illustrated in Figure 2. The grand mean obtained, 68.4 signified an over-all satisfactory level of teaching competencies of PE teachers in Region 10. 

Meeting the Required Minimum Local and Global Standa:rds 

The satisfactory level of teaching competencies is the m1mmum standard required by both local and global bodies/agencies for physicru) education. In the absence of local teaching standa,rds th.at are specific for physical education, the global standards were utilized as basis of analysis particularly the Global Standards for the Professional Preparation of Physical Education Teachers by ICHPER.SD. 
In terms of teaching competencies in content know ledge, the teachers handling PE programs of HEis in Region 10 failed to meet the minimum standards required since they obtained a grand mean score of 24.53 rated as poor. This finding brings a cloud of doubt on the quality of physical education in the tertiary level not only in Region 10 but in the entire coun~ry. It must be rem~mbered that content or disciplinaJ knowledge 1s at the core of teaching competencies since effective and competent teachers pursue their pr0fession primarily as facilitators of learning (Education@ Davidson, 2002). 
However, the 6:nding~ on tea?hing competencies in both professional and pedagogical skills sho_wn m Tables 2 and 3, indicate that the PE teachers did_ meet the required global standards beyond the minimum They obtamed a grand mealll scoi:e of 16 7 for compete . . · . · nc1es m ,professional skills and, a grand mean score of 27 .1 for competencies in pedagogical skills both rated as very good to g0od. As to the ll teaching competencies, Figure 2 shows that the respondents obt~::ra overall grand mean of 68.4 ra,te~ ~s satisfactory. Thus, the said ;; teachers were able to meet the mmrmui:p. global standards req;uired by ICHPER.SD. 
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t Results on Association Between Teacher Characteristics and 
Tes . 
Teaching Competencies 

With the exception of civil status, the rest of the teacher 

characteristics - age, gender, educational attainment, trainings attended, 
academic ranks, examinations passed, length of teaching experience, and 
area of specialization - were found to be associated with content 
knowledge competencies using the non-parametric Lambda A formU!la. 
There is sufficient statistical evidence therefore to warrant the rejection 
of the null hypothesis stating an association of no significance between 
these variables except civil status whose consequent null hypothesis has 
to be accepted. 

As to teaching competencies in pedagogical skills, onJ.y civil status 
and academic ranks were found to be significant predictors of pedagogical 
skills competency scores. Hence, based on this finding, the null hypothesis 
of no association is rejected in so far as civil status and academic ranks 
are concerned while the null hypothesis of no significant association has 
to be accepted a s regard the rest of the teacher characteristics variable. 
Moreov_er, in terms of the third teaching competency domain of 
profe~s10nal skills, civil status, educational attainment, academic ranks, 
e~a1:1mations passed, and length of teaching experience were found to be 
81
~cantly associated with this domain. This finding justifies the 

reJec~ion of the null hypothesis as to the teacher characteristics 
mentioned. 

var · blUsing Kruskal-Wallis H test for most of the teacher characteristic 
co~a es, and Mann-Whitney for gender, variations in teaching 

Petency scor b d 
acco d" es were o served when respondents were groupe 
genl mg to the following characteristics: content knowledge - age, 
age :~;du:~tional attainment, and academic rank; pedag0gical _skills -
Ther £ civil status; professional skills - educational attam.ment. 
afore:ore,_ the rejection of the m.1.fil hypothesis insofar as the 

entioned variables are concerned, is warranted. 
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Table 5. Results on Tests of Association Between Teacher Characteristics and Teaching Competencies Using Lambda A Formula 

Content Knowledge Pedagogical Skills Professional Skills A Value Remarks' A Value Remarks A Value Remarks Age .21 WA .06 NA .09 WA Gender .17 WA .06 NA .04 NA Civil Status .03 NA .18 WA .17 WA Educational Attainment .26 WA 0 NA .125 WA Trainings Attended .22 WA .06 NA .04 NA Academic Rank .32 MA .25 MA .22 WA Length ofTeaching Exp .. 17 WA .06 NA .14 WA Examinations Passed .17 WA .05 NA .54 MA Area of Specialization .28 WA .06 NA .0 NA 'WA -Weak Association; NA - No Association; MA - Moderate Association 

Table 6. Results on Tests of Differences/Comparisons on Teaching Competency Scores According to Teach er Characteristics 

Content Knowledge Pedagogical Skills Professional Skills H Value Remarks" H Value Remarks H Value Remarks Age 7.7 S@ .01 28.7 S@ .01 2.6 NS Gender (Mann-Whitney) 3.9 S@ .01 -1.6 NS 3.7 NS Civil Status -4.7 NS -12.6 S@ .01 -0.36 NS Educational Attainment 11 .6 S @ .05 Trainings Attended 4.08 NS 
.76 NS 

12.1 S@ .05 
25.8 S@ .01 

5.9 NS Academic Rank 12 S@ .05 Examinations Passed 7.6 NS Length of Teaching Exp. -5.4 NS 
Area of Specialization 4.6 NS ·s - Significant; NS - Not Significant 

1.4 NS 
-8.11 S@ .05 
11 .3 S@ .05 
10.1 S@ .05 

5.9 NS 
1.05 NS 
5.4 NS 
5.8 NS 

Problems in PE Program 

When the respondents were asked to rank the proble th encountered in relation to the PE programs, the top problem I?-5 
th ~y f · · £ 11 · PE 1 8 m err 

order o pnonty were as o ows- c asses were too large to ha ell 1 k of functional facilities like playing courts, inadequate sports eqn . e, ac · · c t · · d di u1pment, 
Jack of opporturuties LOr ralfililg an stu es, lack of basic ame •t· . . ru 1es m gymnasjums, lack of reference matenals, lack of concern on PE p rograms 
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by administrators, overloaded teachers, too many extracurricular 
activities for teachers, inappropriate scheduling of PE courses, and lack of 
preparation among PE teachers to h andle skill -based PE courses. 

Conclusions and Recommendations 

Based on the Lambda A test results. the domains of t enching 
competencies were significantly associated with the following 
characteristics: content knowledge - age. gender , edurn tinnnl att;1inmPnt. 
trainings attended, academic ranks. examinations passed. le ngth of 
t eaching experience, and area of specialization; pcdngog1cul ~kiUs civil 
status, and academic ranks: a nd. profestiion a l skilb - c1vtl s ta tus, 
educational attainment, academic r a nk. exa minations pn::;sed, n nd lcngt h 
of teaching experience. Thus, the h ypothesis of no s igrnfica nt nssoci11 t1on 
between the variables m entioned was rejected . AB evide nt by the results 
of the Kruskal-WalU s and Mann-Whitney t est s , teHtr-d at .05 leve l of 
significance, it was justified to conclude that there we re va riations in ttw 
teaching competency scores in the three domains wh en the rm:,ponclc nts 
were grouped according to the following teacher characteris tic.;s: conte nt 
knowledge - age, educational attainment, gender, and academic ra nks; 
pedagogical skills - age, civil status, trainings attended , examination::; 
passed, length of teaching experience, and area of specialization; and. 
professional skills - educational attainment only. 

Based on the findings , the PE teachers of HEis in Region 10 had 
poor teaching competencies in content knowledge but were very good in 
both pedagogical and professional teaching competency skills. Therefore 
the said teachers did not meet even the minimum standards for teaching 
competencies in content knowledge set by ICHPER.SD while they did 
more than satisfactorily meet the teaching competency requirements in 
pedagogical and professional skills. 

It is recommended that the CHED set teaching c.:ompe teucy 
standards specific to teaching physical education; in partnership with the 
HEis the CHED must formulate short term and long-term tcaclw r 
development programs to enhance teaching compctencie;-; with specinl 
(~mphasis on upgrading content knowledge. A)so, the priority prnb il>m ~ 
<.:nc.:<JUntered by the PE teachers must b e properly a dcli·csst'l1 by both t lw 
Lc~achc rs themselves and the HEI adminiRtrators. 

f,9 
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