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College Students’ Need for Cognition,
Academic Motivation, Performance,
and Well-Being
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Abstract

Srudents (N=48 enrulled in a higher Pasrchology courae participeted in
thiz arudy by answoering the Newd for Copnitien Seale (NCS), Academic
Morivation Seale (AMS), and Peychological Well Deing Scalea  {PWRS),
The average of the pereentuge seore: in the midterm and fingl
examinations was used as an indicator of aendemic performance.  Data
wire analyzed wsing Pearson produgl momont eomeletions. Academic
mutivecion was found o crreelate significant]y wilh thres dimensinms nf
willheing fenvironmentsl maatery, personal growlh, pucpose m lited and
newd Tor gosnition, but not with academic performanee. One impoetant
imeplization of this etudy 13 that ourturing certain dimensiona of well-
being can improve meotivation in our atudents. Thus, one of posaible
interventiong for studente-at-riek due to lack of motivation in their studies
would be g progrom addressing aveh well-baing dimensions,

feywards”  need for copnition. seademic motivadon, seademie
perdarmance, well-being
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It remamns a challenge to educational psyvchologists and other
educators on how to improve academic performance of students, which is
the usual indicator that transfer of learning has occurred. While
motivation 1= usually implicated as a reason for underperformance, not
much attention has been given to other factors that may have a bearing
on both motivation and performance, such as how the process of thinking
is valued by students, A student who highly values thinking will
consequently invest more effort in dealing with cognitive tasks, especially
those that are deemed as challenging.

Even less attention has heen given to psychological-spiritual:
existential states le.g., well-being) of the student, both in research and in
practice, as it relates to his or her functioning inside the classroom.
Often, such topies are treated as separate from education. This goes
agamnst the principle of looking at the person as a gestalt, or in his or her
entirety, as we seek to understand thinking, affect, and behavior.

In this rescarch, the interrelationships of academic motivation,

need for cognition, dimensions of psychological well-being, and academic
performance were examined,

Academic Performance

Academic performance (AP), as roflected ;
typically been used to gauge whether students have in the t%raldas, has
and indirectly, whether teachers were able to E“Trfluuzmtnﬂdth&ir eir l&aﬂw::]:l.f
Indeed, school success has been popularly attributed b izt h-urk

Still, there are alternative lines of evidence A Eg::;: Lve ahility.
predictive utility of other constructs in relation to geg di ting stronger
For instance, the ability to regulate one's actions has been fﬂpmﬂrmanm.
positive associations with achievement outcomes. Tp 4 longity g = U
of 140 eighth-grade students, !.hﬂ&-_a who were highly dises dlﬂﬂl 1 study
found to outperform their peers in report-card gea des, stas were
achievement test scores, admission to a competitive higy, iy B;‘dlzed
attendance (Duckworth & Seligman, 2005). More so, gejp dieg, ool, and

able to prediet AP over the school year more than that ufim“ﬂjﬂ'ﬂ::g Was

i
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Personality has also been found to bo related as well to academic
performance.  ('Commer and Pannonen (2007) noted that there is a high
frequency of findings m the voluminous lilerature that conscientiousness
ol its eonstituent navrow personality Lrails were moderately related to
AP Aside from eonscientiousness, lwo of the remaining Big Five
perzonality factors were found to be related -- epenness to cxperience
(positive correlation) and extraversion (negative covrelation). However,
the contradictory findings on these two factors imply that such directional
relationships mav held trae onlv in spme situations.  Similarly,
Chamorto-Premuzic and Furnham (2003) found conscientiousness to lead
te higher academic achievement while neuroticism was found to mpatr
avademic performance. A lierarchica] repression of the Big Five
persomality  traits vielded that thev were better prechclors ol AP,
absentesizm, egsay  marks, and classroom behaviouy chan ecopritive
ability, helisfs about intellizenice, and pender (Furnham. Chamaorro-
Premugic & MeDoungall, 200%).

In sum, as demonstraled by the studics mentiomed, academic
pertormunee does not tlepend on abilitv alone hut can also be influeneed
by quite a oumber of variables, both internal and external to the learner,

Acsdemie motivating

Motivation is decmed to be crucial to student success, influencing
'-'-’.-"I.l’[.: "'-"-'hﬂl'l., and  how ]uaruing hEI.TIJ:JI:-"J'LFi. Students wha TR hlg:"ll‘.'
Mutivated demonstrate eagerness to learn and subsequently engnee in

I}ehr}vmrﬁ peared towards the acquizition of Lnowledge.
motvation refors to the
A partiglyy
Cinals Dl
eifor

Elenee,
process of mnitialing and maintaining hehavior in

livection, often in pursuit of an identified goal or sl of il
de impetus for and dwselion to action. Together with enerpy,
3 w(‘__.d"]r;':lrl'-"ﬂl'ﬂi?ff[lm, this often leads to enbiooesd performuancs, {_‘,,-_1“!,_,
R érn :i:m ..11.1.11:1’-.-11 Htudulul..q muy be the Uj'Jtl:l..ZI]ﬂi." 11[‘ i systonpatic
0 learnig :FI-::-I' earnitg efforts. Alsao, 11:}.-:1T.:1THT.-.L::L 14 1'L=L=.1pmlt;1ll:-,- ]-ln|:=,“..d
i th.ﬂ:.ital h]JEI'fm'lellll:.'{' iSchunk, Pintrich, % Meoceo. _.;u.:}.r_,,!.l]: [his
STengthieng 1h“’_ &0 HIUF}‘v‘HI.Hrl_ HL_nldvnta pn;r['unn woll, thiz  [urther
Lo academic motivation to continue to dis qo

i “::a{]I;lnh;:?uUHl-L mt:-1.i'l.?11.1'j::]:::| liyvarl hng been found to be sieang prodictors

- uchievement in the sense thal studewnls who veport Tigher
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levels of motivation also report higher levels of learning or get better
grades relative to their peers (Tavani & Losh, 2003; Bernaus & Gardner,
2008; Hardré & Sullivan, 2008; Pribyl, Sakamoto, & Keaten, 2004)
Brophy (2010) qualified that performance will also depend on the quality
of motivation, such that performance is best when motivation is at an
optimal level rather than when 1t is below or above 1t.

Furthermore, the form of motivation, whether intrinsic or
extringic, will have different effects on learning amd performance
(Ormred, 2006). Students are more likely to benefit when they are
intrinsically motivated to engage in classroom aetivities and in the
learning process. One intrinsic motivator is when the doer is happy with
what he or she is doing. Mistler-Jackson and Songer (2000) as well as
Yunus, Ishak and Razak (2010) found in their respective studies that
motivated and highly performing students experience a higher level of
zatisfaction. It may be that the satisfaction derived from engagement in
the tasks and what ensues from good performance (e.z., high grades,
social praise) serve as potent positive reinforcers. These feed on the
initial motivation such that the student is inclined to continue actions
that would bring about desired rewards.

The need for cognition

The need for cognition (NC) is one t¥pe of nonbiological higher
need, similar to Henry Murray's need for understanding, which i defined
as a tendency to "analyse experience, to ahstrae sl
concepts, to define relations, to svnthesize 'tfilve;?! m::ﬂmtﬁmam ?mﬂﬁ
generalizations that are comprehensive and ‘-'El'i.ﬁah.]:;“ (Murra E;Z
224). In his theory of human motivation, Abraham MBEI].}'I;I':W' {15:15
considered the desire for facts, desire to know, guri TR i
as important in the achievement of the basic needs ag wej) as R
of self-actualization. He also pestulated, based on clinieg) Eﬁzﬁéprﬂﬁm;:lns
the need to know may be a function of intelligence. NC hag ﬂ];sm’ i
used interchangeably by some researchers with the oonstrcs o hnfe,n
For instance, Reiss (2009) conceptualized NC as jnsey b curiosity.
which he considered to motivate thinking and valuation nf ik currasrty,

Although the word "need” appears in the phragp “nced
cognition”, Cacioppa a_nd Eett}f (1982) —whose seminal work jg “b;:uimfm
in subsequent investigations on NC --clarified that this wgag o inu:
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statistical rather than a biological gense. Tt may be more accurate then
wo veder to N as a motivational tendency to engage m extensive thinking
relalive to others, Tather than arising [ram g phyeiological defiet.

Several characleristice were found Lo distinguish hetween Lhe
person high in NG and low in NC. [ndividuals rated to he high in NC
were maore ey to enguee in effereful thinking (Petiy, Brifiol, Loersch &
MeCazlin, 20089% enjov tacklineg complex tazks, experience legs frustration
qnd mental liscomfort when given a demanding mental tazk (Cacioppo &
Potiy, 19820 utilize more information in the face of counter-attitudina]
persuasive messages (Cacioppo, Pelly & Moerris, 19830 evaluale more
Favornbly informational materials with high wvevhal and low visual
comyplexity (Martin, Shervared & Wentzel, 2005) and, are more aware of
their thinking, prefor structure and oarity in their surroundings, have
stronger attitudes, are more likely 40 evaluate their thoughts for validity,
and enjoy liph thought confidence (Petty el al., 20081 Moreover,
curinsity as 4 trait has been implicated in more frequent growlh-oriented
hehaviors, greater meaning in life, and oreater life satisfaction (Kashdan
& Steger, 20007).

A number of studiezs have linked NC with tazk performance.
Ful'-u-‘ﬁ-'iﬂp. A regressien analysie, the need for cogmifion rulher than
metacugnicion was found o be a significant predictor of miellectual task
perfrmanee (4 26, #0481, p=001) (Continhe, 2006). Thiz is
eontradictory, howeyer, Lo the finding of an earler study Lhal NC owas
unrelated Lo ahstract reasoning as well as verbal reasomog [Eaninppﬁ:
Patty & Morris, 1983, The need lor eogmition has also been found o
earrelale sigmificantly with g measure of cognitive alihity (Lhe Scholastic
Aptitude Test: =84, p= 0010 nnid & mensure of o thinking disposition (the
"':*ﬂ-iﬁ"E!'_‘r' Open minded Thinking Scale; =40, pe= 001) (West, Toplak, &
Banevich, 2008)  Reisa (20000 found that many students with low
Swrlnsity seores in the Reiss School Motivation Profile (REMP) became
vasily boved with Lraditiona] school currienls as well as intellectual
Wiities.  Furthermore, the BSMP curiosity scale was fund o
’:'E[f”'?'m ntly correlale with intrinsic motivation (=054, p<0.01) and with
P0EIL IV a{Tert I;rr_g[—jl jf:ﬁ.[]ﬁ:l (Olaon & Chapn az cited 1a Heisg, 20049),
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Paychologieal well-being

Psychological well-being (PWB) is a construct popularly Asantiaty
with  the Positive Psychology movement and it is ofton LS
mierchangeahly with subjeetive well-being. PWDB is not limited o th
absence of a disorder or distress. Rather, it encompasses a weslth o
human experiences such as srowih, meaning, and happiness, In general
ane enjoys PWD when there are more positive emotions expericneed than
negative ones.  Simply put, it i= the subjective feeling of conlentment,
happiness, and satisfaction with life.

Fuactors that have been foungd lo affect well-being include, among
uthers, self-efficacy, oplimistic attitude, and locus of contral {Singh &
Mansi, 2008). Parental factors huve glso heen found to impact student
w_u:ll-hﬁiug. particularly that of parenta] subjective mental health stslus
':Hianna_knpnu]u'-_z. et. al, 2009) and perceived parentsl involvemsent
(Kripps & Zvromsky, 2009). In the latter study, a parenting atyle that is
Hu’E]mri_tat'uve."dpmm:t':ltin was found to positively influence pavehologica!
w&ﬂ-hemg u:nf_uri_ﬂl:—esn:,euts. This in turn was found to positively influence
lew'ﬁla'- of Mtrngle molivalion for Feu?nj_ng, School context was also fmz.nd

0 e 3 major mﬂuc:r_u:n: o1 schoolchildren's gencral subjoctive well-beimg
(Kouu, Lintonen & Rimpeld, 2002)

Uven  this  hrea dth, resesrches abound on  mvriad posttive
ERPETICNNES tha.L_ Fall nndey well-being and jtg correlates. Huppert (2003
found psychological well-being o he HSsociated with flexible and crestive

thinking, provsocial behaviour, ang good physical healih. Similarly, Laking
o f??“.ﬂls tha.L are related to Hell-improvemean and gl'n:bwr-h.'.-mrern m:a;r':-:iaiﬂfz
positively with various indives of welkbheing while :a_unidanﬁv tendancies
Ao eears mikh vah[iMing"rd':'m'-ms"'mﬁﬂﬁ: une’s gy - L
assotlted with adjustment problems f'f['11t:m1115.n.5'", rhmpetence . .Ea
Niemivirta, 2008). Such studiag ik O, E‘E‘J“ﬂf-‘lr'm“;ﬂm
g a clzsan

l'i"-ﬂ.ﬁzil'l_g r:]}jer_‘.ﬁk"f-.'-:

e
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METHODOLOGY

Somple

Forte-cicht eollege students enrolled in a higher Psychology
subject participated in the study. All of the participants were Pevehology
majnre from a rurally-based extension program of a state-sponsered
aniversity,  Filly-eipht percent of the partimipants were in their jumor
vear while 42% were seniors. There were more females (n=37) mean
aop=19.28) than males (n=11; mean age—20.09), This reflected the
preponlersnes of females In the student population of Paychology majors
im the achool. Due to the bip difference m fhe fomale-to-male ratio,
gender was not treated as a variable on which to compare Lhe siudy
variahles,

In the curriculom, the Payvehology subject the respondents were
enrolled in carried a 4-unit eredit load, in concrast to the usual 3-unit
rredit load. As such, this particular subjet had heavier and mare
demanding requiverments compared to their other subjects.

o Pricr 10 the admmistralion of the instruments, the researcher
briefed the studenls abowt the studv. They were informed that
barticipation was voluntary: refusal to parlicipate would not affect their
[inal grade: and, that participation would be awarded extea credit. Their
reaponsibilities and rights as participants were discussed and these were
Presented in written form as well as in the informed consent shaet,

Iﬂﬂthunematinn
Nead for Cognition Scale

T]I_H I‘ﬂeml for Gﬂglﬁtintl Cpsmbe (NCE) wue intended to E‘:jQT.i'rJguiHh
HILH':;I:':;:_-[ f|1uil_w.jd'tlﬂls w’_:m were inclined to engage in and enjoy “effortiul
£ I'l-t-!n-;.u i’;ﬁ'-l‘f'_'t]r‘ (G_Hmnppn et al., 19830, _ The KOS has strong Uﬂ]id.il.}'
of t-hel“*-.[ tl;‘]"i'ﬁi1pﬂ & Petry, 1982). For this study, the shortened version
r'-"-d'-ll.'red- 3 was used,  Statements in the original 34-item NCS was

0 1% and the tweo have been found to have s high =sigmificant

C"I]". h '
*elation U=.95, p=.001) (Cacioppo, Petly & Kao, 1984}, The shortened

Bt apys

G4
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form has mine questions that are positively stated such ast “I woulg prefor
complex to simple problems™ “The notion of thinking abstractly i
appealing to me™; 1 find safisfaction in deliberating hard and for long
hours” while the other half were veverse-scored statements such gq
“Thimlking is not my idea of fun™ “I only think as hard as [ have o™ and,
“Learning new ways to think does not exeite me very much.™ Respondents
were asked to rate each statement according to the extent that i

characterized them on a S-point seale, ranging from axtramaly
characteristic to extremely uncharacteristic

Academic Motivation Scale

The Academic Motivation Scale (AMS: Pagearella et al., 2007) is
compnsed of eight iterns, where respondents are asked to indicate the
extent of their agreement or disapreement with statements about their
academic motivation, using a five'point reaponse format (from strongly
#gTec to strongly disagree). Sample items include: “1 am willing to work
hard in a course to learn the material even if it won't lead to 4 higher
grade”s “When I do woll on 4 toat, it is usually because T am wall
preparcd, not beeause the test is casy: and, “I frequently do mare reading

in a class than is Tequired simply becanse it interests me” Tho intermal
comsistency reliability of the AMS ranges from eg to .74

Academic Performance

The percentupe seotes of the ;
examingtion and final examination wepe averaged gpd &Illtit#rl.ﬂ
indicalor for academic perforimsmnes (AP).  The S ured ag An
covered topice spevified in the syllabug, Thesge topics wope ajljan q_l.leatmng
in class and the instructor-made Powerpoint Fresentation o msqussﬂ
lectures were provided to the students, A relerence hogk 1:::, used in the
leclure: and examinatinn gquestions wore hH.SIL‘d, i E-pi-;-c}_ﬁ a..:lnl which the
al the semester, el at the start

Pﬁftiﬂi]_.'l'ﬂﬂts 1 the

Faychological Well-Being Scales

The Psychological Well-Reing Seales (PWRS;

':! Rvﬂ"
cennmuinication) s compoded of aix 14-item acales mDHElur]'_nE_: dlirfu_m.:ma[
Yllgiona

Tl
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of peychological well ]J?Er:g: :=.u.n.":h A8 AULONONY, r-.r.rwm:.u;_:;.p_rz%_g!_-’ HASETY,
persns { growth, posiinve relations Wj'._fh nri'].m'.ur, Phipese 1 fde and sclf
apeoplanee Ryl 1989, Autonomy iz defined as the extent to which
cindents view thomeelves as beme independent and able to regist sociul
BrUSSUIeS T am not afraid to voice my opinions, even when they are i
opposition fo the oplnion: of most pecple™ envivonmental mazstery s the
axtent tu which students [eel n eontral of and able to act m the
sovinmment (“ln genecal, [ feel T am in charge of the sitnation m which 1
live’™ personal zrowih as the extent to which students have a sense of
anmtinaed development and self-improvement (1 am oot interested in
activities that will cxpand my horizons™ reverse seovedd  positive
relations: with others as the extent tp which students have zatistving,
trucling relationzhips with other people (Wost people see me sy loving
and affectionaie™h purpose 1 life as the extent lo which students hold
helists thal pive lifo TEA LN, T lwe ooe day at a time and don't really
lhink anout the fulure” - reverse scoved): and, self-acceplance s the
'_Z'M":"t o which student: nave 3 positive sliilude abour rhamselves
UWhen | lock at the story of my 1ife, T am pleased with how things have
turned eut™). The respondenls wers asked to indicats thaiv agresment or
disagreement with each of the statcments, choosing from  strongly
disagrec |0 strongly agree. There are statements thal are negatively
stated snd Lhese are reversc-scoved. The sealos have good internal
ronsslency with coefficicnt » l[phas ranmog trom (53 to 02,

ANALYSIS
B . :
cince putcome faclor:s are continuvous wvariables, the Peavson

;:ur'_qm"t"“'}”m“’: cortelation anulyees were performed for the respondents’
WrER on the NOS, AMS, AP, and PWRS.

RESULTS AND DISCUSSION
ang ]1‘..*.EI]”E meang and slandard deviation scores for the NUCS, AMS, AP
ln=1p3) & “anl be seen mn Table | Thiny-three percent of the sample
n:ut'u’ér- riﬁ:ﬂmd low academic motivation fusing a median score of 26 ax
AN thase stucenta, majority did nol perform well 10 the elazs
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(using a cut-off grade of 75) but there were three students who were ahlp
to get high grades in the class. Among the variables, there was greatest
variation in the scores for academic performance, possibly indieating
heterogeneity in students’ abilities in remembering and understanding
the subject matter. In contrast, there was the least variation among
scares in the Academic Motivation Scale, which suggests that fthe
participants’ motivational levels did not depart greatly from each other.

Table 1. Descriptive data on the NCS, AMS, AP and PWBS

Measures Mean Standard |
Deviation
NCS 62.29 10.28
AMS 26.87 4. 88
AP 63.68 16.02
PWBS-Aut 16,92 962
PWES-Eny Mas 16.23 5 93
PWBS-Per Gro 43.33 i1 LEM
PWBS-Pos Rel 41.65 9.5
PWBS-Pur 40.81 5_4[.
FWBS'SE]I .!’!l.L"'C EE_-I‘E EJEE
Note, Aut=Aut s Env Mas=Ernvironmars

G‘:UWIE:;;?M v Mas=Environmontal Mastery; pgy Gro=Perzonal

Rel=Positive Relatia ith O ¥ - ;

Aﬂﬁﬁeﬂ-atc&pfancenﬂ i G Pur=Purpose tn Life; Salf

The researcher expected the need for oo i
academic motivation and academie perfn.mfarllt:: 5 mt]:"-" related to both
who have a high need to know would pmﬂmﬂh];?"’ﬁ!?. students
interested to read more and understand the ngie ® Intrinsjcally
because they understand the lessons, it is expected 1}, Cunsﬂquﬂuﬂ},r
perform better than their peers who are low in the flea.j&h they would
However, of these speculated relationships, only that ¢ o O8nition.
cognition and academic motivation was found to Hig’qjéha
p<0.01 level (r=40, p=.004) as presented in Table 5 Cant gt the

Neag
and academic performance showed a very weak ralati, for

nship_ 1tion

L0 the poing

T
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of it being neghgible (r= -.04, NS), A similar finding was found between
academic motivation and performance (r=.13, NS).

Table 2. Correlation coefficients (r) among need for cognition, academic
motivation, academic performance, and well-being

Vartables 1 = d 4 b ] 7 5 g

L. NC - A 04 .30 .28 4E*Y G2 qev  nae
2. AM - 13 04 B2* BB* 83 .44 2R
1 AP - - - -05 .25 01 -.0m 1R i
4 Aut - - - - A43%*  34* 25 .20 _qse
B, Env Mae - . . - = b LN . ol bk
6. PerGro - : . . - . AQT G4TT Hak
7. Puos Rel . - . | 4 . - 2T E R .
4 Pur : - = - - - - - ) *e
% Salf Aee - - . = . . -

Note” Aut=Autonomy; Env Mas=Environmental Maetery: Per Gro=Personal GrowthiPos
Rel=Pogsitive Relations with Others: Pur=Purpose in Lilet Self Ace=Selfacceptance
*gre (16 (two-tailad) ** <01 {two-tailed)

It may be that the lack of a significant relationship between the need
for cognition and academic performance, as well as academic motivation
and academic performance, were due to several factors which were not
mncluded in the study. For instance, gender was not considered because of
the disparity in the number of males and females in the class. However,
gender has been found in several studies to affect motivation (e.g., Tella,
2007 Chaturvedi, 2009 Rusille & Arias, 2004) and school performance
I:'-'f-g-. Youscfi, Mansor, Juhari, Redzuan & Talib, 2010). In addition,
though NC taps into the tendency to engage in extensive thinking, the
outeome of such thinking may not always be logical and rational (Petty et
al., 2009) Hence, even if 4 person is high in NC, it does not necessarily
follow that his or her thinking processes is at all times accurate and
Without flaw. Thus, even someone high in the need for cognition can
make many errors and get a low score in an examination.

¢ rezulting lack of a relationship between academic motivation and
Atademic performance contradicts that of Tella's study (2007), who found
Wotvation to affect the academic achievement of secondary school

T3
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sludents.  Aside from obvious differences in the sample (iLe, Nymy
American versus Filipinos secondary school versus tertimy school),
possible explanation for this finding is the level of complexity of the
Payehology subject and hence, the examinations. It mav be that even if
student is highly motivated to study, he or she can still perform poorly in
the examinalons because of the higher cognitive load (ie. there are
many materiale to read and technical terms to remember).

Furthermove, siven that the lstrument used Lo rauge motivation
does =u in general terms, it is also possible that the academic motivation
of the student is generally high but he or she iz not 45 motivated for this
particular Payeholory subject, Aside from these, other factors to consider
are the students’ copnitive processing  atvles (deep versus surfacel
persistence and effort expended in tackling difficult material: test-taking
strategies: tendency to experience tosi, anxiely: and, achievement souls
(mastery versus performance). ]

With regard to the well'being seales, the researcher speculated that
the m:n{l_ !"url c:Dgnitu;un would be related to environmental mastery and
putpose m life. Logically, people who yearn 1o know and to understand
T e e e bt could transute o appliatons
e s s s 2t cha .eng._rm-:_m their environments, Alsoe,

. 4y ta mull things over may
ponder guestions ahout existence ':iﬂﬂilldirlg ono's p-Ll
The researcher’s speculation shout the need for oo
mastuny. Tnstond, S oiS: 7001}, btk not for environmental

e : s AALONE were fnd hetween the need
for cognition and personal prowth (=48, =001) and ek

{r=.32, p=.024), The similarity in the values of the r_m:rel sellaceeptance
for purpose in life and personal growth are inturostip. “tlon cocffivients

3 T 2o ; S e Sl to note.  Further
explorntions in how the two are relaed may b wpi = ['urt

these three dimenzions of well-being gre see-.:u.:i.mrh' diat;]u: s Aluh_n ug
sues, lhe reseavcher argues that the cc:-nslrlﬁmthm .Df Edmﬂtm?m!
dimensions are still relevant, coming from the PEYSpective trm Yehang
should target the development of the whale perg g
her grasp of the lessons,

Aendemic motivation was found o correlage <o
pnvirnnmental mastery (=32, 7= 028), persnnal ag:-;wﬁlg?f{maﬂ]ftl}' with
and purpose in life (1= 436, p=.002). As can be seen, the g, 5 r=011),
modest) relationship with AM was remarkably with DU iEE;?fLE{th#‘;Eh

; At

e more veceptive to
rpase in 1ife) ag well
gnition as being related
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avepumts for this relationship may lie in the cducational philosaphy of the
achuol.  The school, being stute-zponsored, esponses the weal of nsing
omes sdueation mcenlbributing to the development and progress of the
country. This end-goal has been indoctrinated in the students sinee their
erry inte the amversity. As such, if the students have internalized and
inc:u'rpurumrl thiz i their goals in life, 8 fivsl step would be that they set a
god cdueation and learn all that they can, The relationship betwesn AM
atd purpose in life alse unplies that if education (particularly al the
coilewe level) ean facililale purpose genmeration in students, then the
maotivational levels of students eould heeome higher,

{Other  swgnificant  relations weore found among  the well-being
ditmenzinns, such as that hetween autonomy and environmenrtal mastery,
personal  srowth, and  selfaccoptance; envivonmentsl mastery il
personal mrowth, positive relations with others, purpose in hfe, and =elf-
averptance: peraanal growlh and positive relalions with others, purpose in
life, and sell-acceptance: positive relulions with others aml purpose and
seliaccoptanee  and, purpose and  self-acceptance. Since the =x
dimensions are loading onto a single construel which 13 well'being, the
inier-relaticnships are not surprizing.

What 15 more baffling at frst glance is the lack of a relationzhip
hetween aulanomy and positive rialalions with others as well as with
ailencmy and purpose in life.  Heowever, if culiers will bhe used to
eoniontnalize such findinegs, the puwele imunishes to be se. In a culture
that is duseribed as velational and collectivistiv, it is the practice thal
beople cluster in groups {family, eliyues, school organizations!. In turn,
sese groups beeome a hig past af one’s social identity and is influential in
Gnes thinking and behavior that contribules o how one eonceptualizes
}'.1::-'hn.':r Purposc in Nife, Also, Mlipioes wayv of relacing to each other coulbd
AT ]'-.E deseribed g o merging of the self with Lhe ather U'.Ljpw.l?:l: At
Mure ix 4 vecognilion of our nterdependence 1 coe another.

CONCLUSION AND RECOMMENTDATIONS

Unmotivated students are at risk in failing their eourses, of
itly absenting themselves from their elasses, dropping out, or of
tul_ﬂﬂ:ﬂ‘]‘:‘”}iﬂu oo |.'1rn|.=l. As 51._1|:t!. mulivalioln is an imI.HH'La-:nl napect o

HBI by cducators sinee this 15 usually 2een as crueial to performing

R IT
T
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well academically.  However, the present study did net fnd sugy 1
relationship between motivation and performance, contrary to the Zenora]
trend of findings, One reason to account for thi= may be that the mdox of
performance used may not have accurately captured how well the
students did in Lhe class. Also, learning should be differentinted from
porformance in the sense that the examination scores are not absolyte
measures of how much the student has learned. Further studies on the
mechanism of how motivation impacts on performance should he dome to
clucidate other factors that may mediate between the two, The
relationship of motivation to performance appeats to be moere complex
than onee thought, and may warrant further examination.

This study demonstrated that scademic motivation is associated
with need for copnition, nersonal  growth, purpose in  life, and
environmental mastery. Thus, there are gaing in devecloping aod
nurturing a high need of cognition in students.,  Since this s oo
something that every student has and possess In equal amounts
educators oughl to give carefnl thought and planning to how they will
teach the lessons. Questions that will pique students’ curiosities could be
given before every lesson scoment to encourage effortful thinldng and
active acquisition of lmowledge through, for cxample, resparch. Also in
this way, students are encouraged to adopt magiery poals rather than
performance goals. In general, mustery goals have heen found to
influence performance in a more pazitive manper,

However, although getting the sludents intorested is the usuel
afrategy to Jnallm students_ decide to rvend, study, and know more ahout
the lessons, given the -::111I-'|3rmt,y vf students ig terms of background,
personality, and interssts, it may be guite 5 hesvy hurden on the teacher
I;.u -I:I:lIlE-I.HI.I.'L].}' EULu.l-r L.I.]:? with WavE !.u Elimulate aludenty CUripsities. In
light of thiz, the significant correlations Letwoen dcademic motivation and
the three dimensions of well-being may he ilﬂtﬂwurt&‘.,r e et
[ntervention programs for students  eould melude s i a l:..u.nﬁ!wﬂ;
warkshops or the psynhnlag‘iuu]'Hpiriiu.ul-.;.ximﬂntiﬂ B nf!.:_lnﬂ. IE.TU 4
could be incorporated in the tgaehing stratogios and aetivii Svelopme

Smtnra] 1':—JEDJILE|1I'.‘-31li¢"Lt.ID]lE Loy |1]11:i%-m-@ the presen study arc Lo
utilize # bigeer and more vared sample #lze a8 well gy 4, ronnterhalanee

demngruphiﬂ factnrs such as pander and EL'IIIHI}'Eq:ljnuij mta ks zl i ant:ﬂ
scales used are all sell-report ”“HJE_E= Lhey are vilnerahie tia hise ;m:.; _
4 messure of the extent to which the respondengs burg tu p?ZSSEE
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themselves 11 8 socially desirable manner might be used tu chesk Againsl
a biased response style. The scale o measure academic inotivativn mich
also he modified to reter to the specific subject that was selected for the
g‘;u::ljc.
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